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4 ArtEZ 

Summary 
 

On 2 and 3 July 2019 an AeQui committee assessed the master programme in Fine Art and Design of ArtEZ 

University of the Arts. The overall judgement of the committee is that the quality of the programme meets the 

standard. 

The two-year master programme is offered in a fulltime variant. The programme comprises four courses (special-

isations): DAI Art Praxis (DAI), Fashion Held in Common (FHiC), Fashion Strategy (FS) and Werkplaats Typografie 

(WT). The joint ambition of the four courses is to broaden and deepen students’ knowledge and capacities so 

that they will be better placed to make a real difference to the communities they serve. The courses share a strong 

focus on content driven and critical research, meaningful production, and a strong desire to function as largely 

self-organised educational bodies. 

 

Intended learning outcomes 

The committee assesses that the programme meets 

this standard. The committee concludes that the in-

tended learning outcomes have been concretised 

with regard to content, level and orientation and 

meet international requirements for fine art and de-

sign and are in tune with the demands from the pro-

fessional field. The programme adheres to the na-

tional master profile for Fine Art and Design. The 

four points of reference of this national profile are 

reflected in all courses. The programme is ade-

quately embedded within the (international) profes-

sional field, which contribute to the relevance and 

topicality of the intended learning outcomes and 

the programme. 

 

Programme 

The committee assesses that the standards related 

to the programme are met. The committee con-

cludes that the programme enables students to re-

alise the intended learning outcomes. Even though 

the four courses have a different learning route, the 

before mentioned reference points (context, de-dis-

ciplining, research and self-direction) are shared by 

and visible in each of the courses.  

The courses ground students in relation to their 

practices. And focus on self-exploration by students 

and guide students towards various disciplinary and 

interdisciplinary contacts. The committee also con-

cludes that research skills are sufficiently being ad-

dressed in each course. Research is practice and the-

ory based, can have different forms and is directly 

connected to students practice or work and learning 

objectives. 

De-disciplining is present in all four courses, as stu-

dents for example work together with students from 

other disciplines. In addition, the committee notes 

that the courses actively educate students to disrupt 

their own professional field. The structure of the 

learning environment and the small and informal 

scale of the programme allow for interactive contact 

between students and tutors and an individual ap-

proach. An adequate enrolment procedure is in 

place. 

 

Staff 

The committee assesses that the programme meets 

this standard. The committee concludes that lectur-

ers/tutors are very committed, competent and rig-

orous. All lecturers have their own (international) 

practice, as artist, designer, researcher, curator, di-

rector or any other art and design related practice. 

The programme is able to realise an adequate bal-

ance between fixed and freelance staff. The commit-

tee notes that the programme is aware of the care it 

takes to balance this and the precarity involved.  

 

Facilities 

The committee concludes that the standards re-

garding facilities (standard 7) and tutoring (standard 

8) are met. A sufficient infrastructure is in place for 

realising the programme. At the locations in Arnhem 

different and up-to-date studio’s, equipment and 

materials are available. The committee also con-

cludes that the tutoring of students is tailored to the 

needs of the students, reflects the small and inten-

sive scale of the programme and matches the self-

direction. Adequate facilities are in place to provide 

students with information about the programme, 

assessments, timetables and to provide extra sup-

port for students when needed.  
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Quality Assurance 

The committee assesses that the programme meets 

this standard. The committee concludes that the 

programme has an adequate quality assurance sys-

tem in place. ArtEZ’s quality assurance system and 

planning and control cycle is translated within the 

Graduate School and the programme. The commit-

tee notes that all relevant stakeholders are involved 

in the quality assurance process. The programme 

combines the formal system with an informal one, in 

which students feel heard.  

The committee values greatly that the programme 

invited four external independent referents to re-

view the courses and the level of student’s gradua-

tion work. These reviews were in-depth and critical, 

and contribute significantly to the ongoing develop-

ment and quality culture of the programme. Many 

of the observations made by the external referents 

were recognisable and comparable with observa-

tions of the assessment committee. 

 

Assessment  

The committee concludes that the programme has 

an adequate system of assessment in place, and that 

the programme meets this standard. The intended 

learning outcomes are at the basis of this system. 

Adequate measures are taken to guarantee the va-

lidity, reliability and transparency of the assess-

ments, by using the four-eye-principle in all assess-

ments that count as graduation or final assessment 

and by communicating assessment procedures at an 

early stage. For written tests assessment criteria 

and/or answer models are available. The board of 

examiners is pro-active in safeguarding the quality 

of the assessments. 

 

Achieved learning outcomes 

The committee assesses that the programme meets 

this standard. Graduates of the programme achieve 

the required master level and intended learning out-

comes. The committee also established that an ade-

quate graduation procedure is in place. Regarding 

the final work, the committee supports the evalua-

tions made by the external referents: the focus on 

de-disciplining is visible in the final work, as well as 

the different characters of the courses. Based on the 

work and thesis studied the committee concludes 

that the achieved level is adequate. The discussions 

with students and alumni confirmed this; they seem 

capable of creating their own career path and prac-

tice. This was attested by the overview of current 

practices of alumni. 

 

Recommendations 

The committee concludes that the incorporation of 

themes such as decolonialisation, inclusivity, multi-

perspectival approaches and questioning singular 

Eurocentric perspectives are part of the Graduate 

School’s vision. However, in practice and within the 

courses, the implementation has only started. The 

committee expresses the need for increasing the 

criticality regarding these themes and to make the 

courses more global in that matter. 

With regards to the before mentioned. the commit-

tee wonders if the composition of the staff does not 

contradict the school’s desire for diversity, especially 

in the current climate when questions of represen-

tation are becoming increasingly relevant (as part of 

decolonial and democratising impulses in educa-

tion) and the school’s desire to attract students from 

all over the world. 

The committee noticed that there is few interaction 

between courses in general. The committee is of the 

opinion that the courses can learn from and benefit 

more from each other’s strong assets and therefore 

challenges the courses to actively learn from each 

other.  

The Fashion Strategy course is closely connected to 

the Fashion Professorship; this ensures the topicality 

of the research addressed. The other courses are 

however not explicitly connected to a professorship. 

The committee suggest exploring the possibilities 

for connecting the courses to a professorship. 
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All standards of the NVAO assessment framework are assessed positively, hence the committee awards a positive 

recommendation for the accreditation of the master programme in Fine Art and Design. The committee concludes 

that the programme meets the standard. 

 

On behalf of the entire assessment committee, 

Utrecht, October 2019 

  

René Kloosterman    Titia Buising 

Chair      Secretary 

 

 

 

Overview assessment 

 

The following table provides an overview of the assessment for each standard.  

 

 

Standard 

 

 

Assessment 

 

1. Intended learning outcomes 

 

Meets the standard 

 

2. Orientation  

3. Content  

4. Learning environment  

5. Intake 

Meets the standard 

Meets the standard 

Meets the standard 

Meets the standard 

 

6. Staff 

 

Meets the standard 

 

7. Facilities 

8. Tutoring 

 

Meets the standard 

Meets the standard 

 

9. Quality assurance 

 

Meets the standard 

 

10 Assessment  

11 Achieved learning outcomes 

 

Meets the standard 

Meets the standard 

 

Overall Meets the standard 
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Introduction 
 

The master programme in Fine Art and Design positions itself at the forefront of artistic and intellectual 

inquiry into alternative modes of collaboration and exchange, production and distribution, ethics and aes-

thetics to bring together practitioners and research from all over the world.  

 

 

The institute 

The programme is part of ArtEZ University of the 

Arts. ArtEZ aims to prepare students to function 

at the highest level as professional artists & de-

signers or teachers, in a wide scope of contexts 

such as visual art, design, architecture, music, 

dance and theatre. ArtEZ offers bachelor’s and 

master’s programmes in visual art, architecture, 

fashion, design, music, theatre, creative writing, 

dance and art education.   

 

The master programme in Fine Art and Design is 

part of the Graduate School, which was estab-

lished in 2016. The Graduate School is positioned 

as a critical corpus of knowledge, practices, per-

formances and processes that establishes the arts 

a creative force of transformation and (social) 

change in contemporary times. The school aims 

to work towards incubating and prototyping new 

research practices and processes which can then 

be upscaled and networked across the entire uni-

versity. The Graduate School is focused on edu-

cation (in the form of eleven master’s pro-

grammes), research and valorisation.  

 

The programme 

The two-year master programme is offered in a 

fulltime variant. The programme comprises four 

courses (specialisations): DAI Art Praxis (DAI), 

Fashion Held in Common (FHiC), Fashion Strategy 

(FS) and Werkplaats Typografie (WT). The joint 

ambition of the four courses is to broaden and 

deepen students’ knowledge and capacities so 

that they will be better placed to make a real dif-

ference to the communities they serve. The 

courses share a strong focus on content driven 

and critical research, meaningful production, and 

a strong desire to function as largely self-organ-

ised educational bodies.  

 

DAI Art Praxis is an itinerant course that fosters a 

variety of hybrid praxes at the intersections of art 

and theory (both seen as un-disciplines), and in-

vigorates (collective) thinking, researching, voic-

ing, making, roaming, curating, performing, writ-

ing and publishing. DAI is a roaming programme: 

the meetings are each month held at different lo-

cations across Europe and beyond. 

 

Fashion Held in Common aims to actively engage 

fashion's compassionate potential to meet our 

common needs for connection, belonging, ex-

change, mutuality and well-being through direct 

action. This course replaces the Fashion Design 

course, which was changed into the FHIC course 

in 2017, as the institutes response to declining 

student numbers, a need for more connection 

with the professional field and a radically different 

approach to fashion. 

 

Fashion Strategy is concerned with fashion's in-

tangible practices and explores how fashion can 

play a more comprehensive role in the production 

of real social, cultural and economic alternatives, 

moving towards  a more honest and equitable re-

ality for everyone involved. 

 

Werkplaats Typografie is a graphic design course 

that supports the development of critical aware-

ness, understanding and (design) approaches in 

relation to (cultural) information through publish-

ing, production, presentation and communica-

tion, or a combination of these. 

 

Since de-disciplining (see also standard 1) is an 

important theme within (inter)national fine art 

and design practice, ArtEZ recently refined the 
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master’s programme in Fine Art and Design: in-

stead of each course being addressed in an indi-

vidual programme (or CROHO), the courses are 

part of one programme (or CROHO).  

 

The assessment 

ArtEZ assigned AeQui VBI to perform a quality as-

sessment. In close co-operation with AeQui, an 

independent and competent assessment com-

mittee was convened. A preparatory meeting with 

representatives from the programme has taken 

place.  

 

As part of preparing for the site-visit and the ac-

creditation, the programme invited external, in-

dependent referents to review the courses and 

the level of student’s graduation work. These re-

views were handed to the panel, and this enabled 

a high level of discussion about the created work. 

Within this report, several references are made to 

the external referents and their findings and con-

clusions. 

 

The site visit took place on 2 and 3 July 2019 in 

accordance with the programme in appendix 3. 

The committee explicitly oriented itself on the 

cluster of which the programme is part. This took 

place during the preparatory meeting and the last 

committee meeting in which the final assessment 

took place. Members of the committee partici-

pated in other assessments part of this cluster.  

 

The committee assessed in an independent man-

ner. At the conclusion of the assessment, the re-

sults were presented to representatives of the 

programme. The draft version of this report was 

sent to the programme representatives; their re-

actions have led to this final version of the report. 

 

Initiated by the programme, a developmental 

meeting will take place in early 2020. The results 

of this meeting will not influence the assessment 

written down in this report.  
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Intended learning outcomes  
 

The committee concludes that the intended learning outcomes have been concretised with regard to con-

tent, level and orientation and meet international requirements for fine art and design and are in tune with 

the demands from the professional field. The programme adheres to the national master profile for Fine 

Art and Design. The four points of reference of this national profile are reflected in all courses.  

The committee applauds that the incorporation of themes such as decolonialisation, inclusivity, multi-per-

spectival approaches and questioning singular Eurocentric perspectives is part of the Graduate School’s 

vision. In practice this is however much more a topic for ongoing conversation, and not so much a part of 

all courses. The committee therefore suggests the need for increasing the criticality regarding these themes.  

The programme is adequately embedded within the (international) professional field, which contribute to 

the relevance and topicality of the intended learning outcomes and the programme.  

 

 

Standard 1: The intended learning outcomes of the 

programme have been concretised with regard to 

content, level and orientation; they meet interna-

tional requirements. 

 

Findings 

The programme aims to broaden and deepen 

students’ knowledge and capacities so that they 

will be better placed to make a real difference to 

the communities they serve. The courses share a 

strong focus on content driven and critical re-

search, meaningful production, and a strong de-

sire to function as largely self-organised educa-

tional bodies.  

 

Intended learning outcomes 

The intended learning outcomes of the pro-

gramme are based on the national competence 

profile for Bachelors and Masters in Fine Art and 

Design and the national master profile for Fine Art 

and Design. The first includes seven competences 

that apply to all Dutch art and design pro-

grammes: the ability to create, to conduct re-

search, to grow and innovate, to organize, to 

communicate, to relate to context and to collab-

orate. These competences have been translated 

into a set of competences for each course of the 

programme.  

 

The national master profile for Fine Art and De-

sign includes four points of reference that are ap-

plicable to all master’s programmes in Fine Art 

and Design to define the master level: context, 

discipline, research and self-direction. These ref-

erence points are used by the programme as or-

ganising concepts and to discriminate between 

bachelor and master level. According to the pro-

gramme, the reference points elevate the level of 

interaction beyond the student working individu-

ally to learn a profession (the bachelor level), to a 

desire for productive conversations between the 

professional field and the world at large. In this 

in-between-ness, the programme acknowledges 

the importance of agency and hybridity. 

 

Context is interpreted by the programme as al-

ways challenging, changing and evolving to in-

clude new or recurring themes that play a role in 

defining the environment. The context includes  

political, cultural, historical and economic dimen-

sions, on a local, international and global level. 

The programme notes that engaging with this 

context is crucial for the quality of education; 

seeking and finding a space to be and remain rel-

evant is part of the programmes ongoing dis-

course. 

 

With regard to discipline as a reference point, the 

programme aims to bring a variety of disciplines 

in conversation. This socalled de-disciplining en-

ables students to recognise the limitations that 

disciplines produce and seek to question, contest, 

critique, and corrects them, thus expanding the 
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scope for intervention and change, both in soci-

ety as well as in the disciplinary sector. According 

to the programme, de-disciplining proposes hy-

bridity; it produces something that can no longer 

only be explained by the original creative impulse, 

but also can no longer be contained by the per-

ceived limitations of the context. 

 

With research, the programme aims to invite stu-

dents (how) to develop, explore and innovate 

practice and think around practice. This includes 

for example researching sources, making good 

use of sources, communicating what is uncovered 

and discovered and organising dialogues and ex-

hibitions for diverse publics. Students are ex-

pected to expand their research beyond them-

selves, while engaging with each course's discur-

sive input, co-operative methodologies and sup-

port structure. Research can have many forms and 

methodologies: from embodied research, re-

search through design, speculative research, ar-

tistic research, theoretical research, scientific re-

search and many more hybrid forms, to yet un-

named sub-categories, or newly developed, types 

and methodologies. 

 

Self-direction is focused on a more hybrid under-

standing of disciplinarity. According to the pro-

gramme, self-direction allows students to posi-

tion themselves and their work, in an unpredicta-

ble world that is constantly changing. 

 

During the site-visit, the committee discussed the 

way relevant themes such as decolonialisation, in-

clusivity, multi-perspectival approaches and 

questioning singular Eurocentric perspectives are 

being addressed in the programme. It became 

clear that even though these themes are not al-

ways present in the course descriptions, they are 

present in the values of the Graduate School (be-

ing resilient futures, equitable societies and criti-

cal diversity) and more implicit in the Fashion pro-

fessorship. The graduate school presents itself as 

being in a state of in betweenness, where educa-

tion is a movement and art and design can con-

tribute to the discussions regarding the three val-

ues and give form to ideas without solutionism.  

Related to this discussion, some students re-

marked that the courses and some tutors operate 

in a ‘bubble’, that while aware of the needed crit-

icality this was without a strong connection with 

the world outside the institute. 

 

Links with professional practice 

Different ways are used to align the programme 

with the demands of and developments in the 

professional field. Lecturers (or tutor) have ample 

experience in the (international) professional field 

as, for example artist, designer, curator or re-

searcher. The professional field is involved in and 

committed to the programme as guest lecturer 

(or tutor), external respondent or reviewer in the 

graduation phase. In addition, students are ex-

pected to have their own practice.  

 

Considerations 

Based on interviews and the examination of un-

derlying documentation, the committee con-

cludes that intended learning outcomes of the 

programme tie in with (inter)national require-

ments for (international) fine art and design and 

are in tune with the demands from the profes-

sional field. The programme presented an over-

view in which the national competences are re-

lated to the competences per course. Based on 

this, the committee concludes that the Dublin de-

scriptors are reflected in the intended learning 

outcomes (competences).  

 

The committee also concludes that the four 

points of reference (of the national Master profile 

for Fine Art and Design) are reflected in all 

courses of the programme. This conclusion was 

also reflected in the reports of the external refer-

ents. For example, in DAI and Fashion Strategy 

students from different disciplinary backgrounds 

are enrolled, stimulating de-disciplining. In addi-

tion, students are encouraged to have an on-go-

ing conversation with other disicplines. The FHIC 

course’s assumption that a fashion collection is 

not the only result or purpose of a fashion educa-

tion, is commended by the external referent and 

the committee. 
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The committee also notes that the development 

of the FHIC course, as a replacement of the Fash-

ion Design Course, is an example of the continu-

ous interaction with the changing and challeng-

ing context. The FHIC course aims to give stu-

dents a new and different approach to fashion. 

The Fashion Strategy course redefined it’s con-

nection to the professional field by focusing on 

‘what fashion should do’ rather than on ‘what 

fashion could do’.  

 

Based on the discussions held during the site visit, 

the committee concludes that the incorporation 

of themes such as decolonialisation, inclusivity, 

multi-perspectival approaches and questioning 

singular Eurocentric perspectives are part of the 

Graduate School’s vision. However, in practice 

and within the courses, this vision is not yet real-

ised. The committee expresses the need for in-

creasing the criticality regarding these themes 

and to make the courses more global in that mat-

ter. 

 

The committee concludes that the programme 

has adequate contacts with the professional field, 

which contribute to the relevance and topicality 

of the programme. Lecturers have ample (inter-

national) professional experience; guest lecturers 

(practising artists, designers, curators and re-

searchers) are invited on a regular base and stu-

dents are expected to have their own practice.  

 

Based on the above, the committee assesses this 

meets the standard.
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Programme  
 
The committee concludes that the programme enables students to realise the intended learning outcomes. 

Even though the four courses have a different learning route, the before mentioned reference points (con-

text, de-disciplining, research and self-direction) are shared by and visible in each of the courses.  

The courses ground students in relation to their practices. And focus on self-exploration by students and 

guide students towards various disciplinary and interdisciplinary contacts. The committee also concludes 

that research skills are sufficiently being addressed in each course. Research is practice and theory based, 

can have different forms and is directly connected to students practice or work and learning objectives. The 

committee notes that the Fashion Strategy course is closely connected to the Fashion Professorship. The 

committee suggest exploring the possibilities for connecting the other courses to a professorship. De-dis-

ciplining is present in all four courses, as students for example work together with students from other 

disciplines. In addition, the committee notes that the courses actively educate students to disrupt their own 

professional field. The structure of the learning environment and the small and informal scale of the pro-

gramme allow for interactive contact between students and tutors and an individual approach. An adequate 

enrolment procedure is in place. 

 

 

Orientation 

Standard 2: The curriculum enables the students to 

master appropriate (professional or academic) re-

search and professional skills.  

 

Findings 

In all courses professionals (practicing artists, de-

signers, researchers, curators etcetera) provide 

guest lectures or are involved as a tutor. Lecturers  

also bring their own ample experience as practic-

ing artist, designer or researcher and contacts to 

the programme. In addition, students are ex-

pected to bring in their own practice. Students are 

encouraged to find their own connection to spe-

cific modalities inside and outside of the profes-

sional field, to extend their scope and to build 

networks outside of the academy and to 

smoothen  the transition after graduation. The 

courses therefore organise exchanges, intern-

ships, research trips and excursions to encourage 

students. 

 

At Werkplaats Typografie for example, students 

work on real assignments for external clients. 

Werkplaats Typografie offers students ample (in-

ternational) travelling experience to encourage 

the exchange of experiences and the possibilities 

to develop work in relation to specific contexts. 

Werkplaats Typografie currently explores the 

possibility of partly educating students at new 

venues in Zurich, Mexico City and New York to 

bring students directly in touch with diverse com-

munities and other networks, with other stand-

ards, values, and opinions.  

 

Dai is organised as a roaming course, without a 

building and fixed classrooms. Students, tutors 

and staff, meet a week every month at changing 

locations in and around Europe. These weeks  can 

be characterised as an experimental learning en-

vironment, think-tank, networking platform of 

theory camp. In addition, recurring moorings take 

place at selected stations in the East and the (ru-

ral) South Netherlands.  

 

The FHIC course comprises a series of short- and 

long-term immersive learning experiences with 

external partners to support students research. 

Students explore practices, acquire skills and 

knowledge, form partnerships, and grow sup-

portive and mutually beneficial communities. 

 

In the Fashion Strategy course, students are tu-

tored by leading critical fashion practitioners and 
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other professionals from the field of fashion, art 

and design. In addition, an internship is part of 

the course.  

 

As mentioned before, research is geared towards  

developing, exploring and innovating students 

practice and enabling students to think around 

practice. Research is expected to be conducted 

systematically and in a way that can be inter-

preted and followed by others so that discussion 

can occur when needed and research should 

stand up to the critical reflection of others. Within 

the four courses, research is implemented differ-

ently.  

The committee also noted that the institute’s vi-

sion on research has only recently been made ex-

plicit and will be shared and discussed more 

broadly within the institute and Graduate School. 

The committee supports this, as it noticed that 

during the site-visit, the term research was used 

in different ways and discussing this can provide 

students with a vocabulary to talk about their 

work. 

 

At FHIC for example, research is part of the afore-

mentioned immersive learning experiences, 

where students work with facilitator to support 

their research and their learning objectives. At 

DAI, research is part of the COOP study groups 

where makers, researchers, writers, activists and 

curators work together in curated, cooperative, 

un-disciplined art research trajectories. DAI pre-

pares students for their thesis with the two-year 

How To Do Things With Theory trajectory.  

 

In the Fashion Strategy course research is part of 

the projects students engage in and of desig-

nated courses such as Artistic Research I and II. In 

the projects students are facilitated in formulat-

ing, exploring and refining their own research ob-

jectives. During the site visit, it was noted that re-

search is mainly focused on practice-based re-

search and that different forms of practice-bases 

research are explored and developed during the 

course, such as embodied research methodolo-

gies. The course is closely connected to the Fash-

ion Professorship of ArtEZ. The professor is in-

volved in the course and students can participate 

in research projects of the professorship. 

 

Considerations 

The committee concludes that the programme 

adequately addresses professional and research 

skills. The courses ground students in relation to 

their practices. And focus on self-exploration by 

students and guide students towards various dis-

ciplinary and interdisciplinary contacts. The com-

mittee also concludes that research skills are suf-

ficiently being addressed in each course. Re-

search is usually practice based, can have differ-

ent forms and is directly connected to students 

practice or work and learning objectives.  

 

The committee notes that the Fashion Strategy 

course is closely connected to the Fashion Profes-

sorship. This ensures the topicality of the research 

addressed. The other courses are however not ex-

plicitly connected to a professorship. The com-

mittee suggest exploring the possibilities for con-

necting the courses to a professorship. 

 

Based on the above, the committee assesses this 

meets the standard. 

 

 

Content 

Standard 3: The contents of the curriculum enable 

students to achieve the intended learning out-

comes.  

 

Findings 

The programme comprises four courses: Fashion 

Strategy, Fashion Held in Common, Werkplaats 

Typografie and DAI Art Praxis. Each course is of-

fered in a full-time modus and has its own char-

acteristics. 

 

As mentioned in standard 1, de-discipling is an 

important part of the programme. The pro-

gramme challenges students to create a frame-

work for the exploration of what de-disciplined 
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practices actually means to them and where this 

leads them as practitioners. To support de-disci-

plining, students collaborate with other stu-

dents/professionals outside of their own pro-

gramme or discipline and students are expected 

to transcend their discipline. Through the latter 

new disciplines emerge and/or gaps between dis-

ciplines are filled. 

 

Fashion Held In Common 

The FHIC course embraces nonviolent communi-

cation as the core of the curriculum. With this, the 

programme aims to offer students a vital frame-

work of human values through which they can 

start to value their actions and activities beyond 

the framework of the market. Students are sup-

ported in establishing creative practices from 

what is passionately alive in them, instead of hav-

ing them answer to internalised and or external 

expectations. According to the programme, this 

enables them to more easily connect to what is 

alive in others and to organise their practice in 

such a way that it makes life more wonderful, 

both for them and the people they choose to 

work and connect with. 

 

The FHIC course is organised in different compo-

nents such as Non-Violent Communication, Prac-

tice Plan, Fashion Practice, Community Participa-

tion, Community Engagement, Reading Group 

and Writing Group. Regarding Community En-

gagement for example, students learn (in playful 

ways) about accessing and exiting communities, 

power dynamics, conflict resolution, consensus 

decision making, and non-verbal communication 

techniques. The Practice Plan course directly sup-

ports the creative practice of students by offering 

practical and hands-on tools from a wholistic per-

spective. By connecting to their needs and values, 

students develops effective strategies for time 

management, budgeting and identifying and at-

tracting resources. As part of the course, students 

and lecturers write two books together. 

 

FHIC students the committee met, value the need 

and value-based character of the programme as 

well as the support and deadline system of the 

practice plan that challenges them to build their 

own practice.  

 

Werkplaats Typografie 

Werkplaats Typografie aims to develop a critical 

awareness, understanding and (design) approach 

in relation to (cultural) information and its distri-

bution. Theory and practice are integrated and in-

terdependent. The course stimulates students to 

explore and exchange different types of infor-

mation through publishing, production, presen-

tation and communication, or a combination of 

these. The main question to be answered during 

the course is ‘What is your work in your work?’. 

Followed by: ‘How do you make that public?’.  

 

The first question is an explicit part of the course, 

in the course component Your Work in Your 

Work. Here students individually present their 

work to the group including all tutors and staff. 

The presentation does not focus on finished 

works as such but rather on the student’s research 

and the ideas that inform her/his work. This is pre-

sented as an exercise in visual and verbal presen-

tation for a (larger) group. 

 

The general course components are scheduled 

activities, theory and practice. The first includes 

group projects, workshops, individual presenta-

tions and (guest) tutorials. The second compo-

nent, theory, is focused on close reading and dis-

cussion of selected texts, supervised by the theory 

tutor; a series of presentations conceptualised 

and curated by the students, and also supervised 

by the theory tutor; a seminar with distinctive 

themes and approaches led by guest lecturers; 

and the articulation, development and implemen-

tation of the thesis work, guided by the thesis su-

pervisor. The theory component also includes 

various excursions. The latter component, prac-

tice, is at the core of the course. It is  planned 

around the model of the studio, where students 

develop their individual design practice and work 

on assignments by internal or external commis-

sioners. The studio practice is supervised by the 

design tutors providing weekly tutorials and the 

course coordinator on an individual basis.  
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Part of the course is Your Work in Your Work, 

where students individually present their work to 

the group including all tutors and staff. The 

presentation does not focus on finished works as 

such but rather on the student’s research and the 

ideas that inform her/his work. This is presented 

as an exercise in visual and verbal presentation for 

a (larger) group. 

 

DAI 

DAI comprises three components: COOP study 

groups, How To Do Things With Theory and Plan-

etary Campus. During the components, first and 

second year students work together. The first, the 

COOP study groups, form the core of the pro-

gramme. Study groups consist of three tutors (a 

practicing artist, a researcher and a curator) and 

students and are formed for the duration of one 

academic year. Within these study groups, the tu-

tors initiate and introduce the thematic of their 

choice to the students. The study groups gather 

during each DAI-week to share research and to 

develop a group work. This group work can be an 

entirely collaborative endeavour, but can also 

consist of individual works, brought together un-

der the umbrella of the overriding title of the 

study group. Students and tutors bring in their 

own knowledge, skills and questions from their 

specific praxes.  

 

How To Do Things With Theory is aimed at devel-

oping students skills to formulate relevant ques-

tions, which strengthen their praxes, and to allow 

them to position their work in broader contexts. 

It consists of a series of seminars and reading ses-

sions guided by the tutor as well as individual tu-

toring. The final outcome is a written thesis, which 

is further elaborated on in standard 11.  

 

The third part of the DAI curriculum is the Plane-

tary Campus. This is presented as an innovative 

conceptual space where DAI meets with external 

parties. It operates as a productive interface be-

tween academia and the world, between aca-

demic and artistic researchers, practitioners, ac-

tivists, intellectuals, institutions and other organi-

zations. The Planetary Campus consists of a vari-

ety of activities such as the Roaming Assembly; a 

recurring public symposium that takes place at 

least four times a year. In addition, student are ex-

pected to maintain or develop a functional and 

convincing web presence.  

 

Students are expected to continue developing 

their own independent (collaborative or individ-

ual) research in their studios at home, at tempo-

rary residencies or wherever they travel, while 

simultaneously engaging with the DAI's 'home-

work' and discursive input as provided during the 

monthly DAI-week, taking place at a variety of lo-

cations. 

 

Fashion Strategy 

This course addresses disrupting conventions, 

challenging beliefs and stirring change within the 

fashion system. Students are trained as change 

agents, with a more entrepreneurial approach 

which prepares them to invent their own profes-

sion. The course is very concerned with fashion’s 

intangible practices and focuses on ‘what fashion 

should do’ rather than ‘what fashion could 

do’.  The course examines fashion beyond the 

cloth – for example in language, networks and 

spaces – and explores how fashion can play a 

fuller role in the production of real social, cultural 

and economic alternatives, moving towards a 

more honest and equitable reality for everyone 

involved.  

Components of the course are Artistic Research, 

Intuitive Strategies, Critical Fashion Media, a 

study trip to Paris, The Reality of Clothing, In-

Company Project (internship) and the Graduation 

Project. The latter is further elaborated on in 

standard 11.  

 

Fashion Strategy students value the criticality that 

is expected of them and that they are challenged 

to put this criticality into practice, as the commit-

tee learned during the site visit.  
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The site visit made clear that students of all four 

courses are in general quite satisfied with their 

course. They recognise and value the focus on un-

disciplining and interdisciplinarity in the courses. 

 

Considerations 

The committee concludes that the content of the 

programme/the four courses enables students to 

achieve the intended learning outcomes. In all 

four courses, the relation between theory and 

practice is present and valued as a necessity for 

students to build their practice. During the site-

visit, the committee noted that the literature and 

articles used in the programme are up-to-date 

and relevant for a master programme in Fine Art 

and Design.  

 

The before mentioned focus on de-disciplining is 

present in all four courses, as students for exam-

ple work together with students from other disci-

plines. In addition, the committee notes that the 

courses actively educate students to disrupt their 

own professional field, and to critically question 

the methods and strategies used in their field in 

the form of learning based activism. This is for ex-

ample present in the FHIC course, where the com-

mitee notes that de-disciplining is very present 

and that the course has rather unique focus on 

social relationships, collaboration and together-

ness. Fashion is used as a starting point from 

where students engage with their context and the 

world. The work of students can therefore have 

different forms, also beyond fashion. Werkplaats 

Typografie also goes beyond graphic design. In-

terdisciplinarity and de-disciplining are at the 

heart of the course. 

 

At Fashion Strategy the focus is on ‘what fashion 

could/should do’ and the course has a strong re-

lationship with the Fashion Professorship. Stu-

dents are challenged to critically question the 

methods, strategies underpinning global fashion 

practice industries and to determine their own in-

dividual positioning with in this framework. The 

committee agrees with the external referent, who 

noted that by ‘thinking ‘beyond fashion’ and ‘be-

yond the garment’ the course opens-up the con-

text of fashion, pulls out the threads and ques-

tions what really is left behind the desirable fa-

cades of fashion and what about the people and 

the planet?  

 

DAI is unique in its set-up as a roaming course. 

The committee concludes that interdisciplinarity, 

collaboration and collectiveness are at the core of 

the course. The roaming part is by no means “ar-

tistic tourism” but rather a monthly recurring 

thoughtful engagement to the changing context 

and environment. The roaming part of the pro-

gramme also contributes to the intensity and care 

and collectiveness of the course.  

 

The committee concludes that all courses have 

their own distinctive characteristic, approach and 

all have a strong identity.  

 

Based on the above, the committee assesses this 

meets the standard. 

 

In addition, the committee noticed that there is 

few interaction between courses in general. The 

committee is of the opinion that the courses can 

learn from and benefit more from each other’s 

strong assets. The committee therefore chal-

lenges the courses to actively learn from each 

other. This can also contribute to the processes of 

interaction and conversation between disciplines 

(de-disciplining), interdisciplinarity and enlarge 

the “bubble” students are in (see also standard 1). 

 

 

Learning environment 

Standard 4: The structure of the curriculum en-

courages study and enables students to achieve the 

intended learning outcomes.  

 

Findings 

Within the programme, self-directed learning 

takes place in a learning community in which stu-

dents are at the centre. This community is charac-

terized amongst other things by a high quantity 

and quality of interactions between all involved, 

sharing of knowledge and experience, individual 
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learning and goal setting by students, and the in-

terconnection between learning, (peer) feedback 

and assessment. The small-scale communities of 

praxis and learning communities are focused on 

students' individual work to increase their self-

awareness, their ability to be self-critical and their 

ability to position their own ideas, approaches 

and style within a complex ecology of contexts. 

 

Within these communities, different forms of 

teaching are used in each course, that are aimed 

at supporting self-directed learning. At DAI for 

example, the monthly COOP study group sessions 

consist of seminars, reading groups, guest lec-

tures and collective and individual work sessions, 

next to individual coaching by means of struc-

tural, monthly face to face meetings. Part of the 

DAI Planetary Campus are a variety of activities, 

such as The Kitchen. In The Kitchen students pre-

sent “lecture-performances” to their peers, to 

monthly changing guest respondents and to the 

Head of Program. The length of the classroom 

(one week per month intensive working and living 

together) is also used a pedagogical means by the 

course, the committee learned during the site-

visit. 

 

Werkplaats Typografie for example, uses work-

shops, studio visits, seminar, excursions, book 

project, practice, projects, individual presenta-

tions, critiques, essay days and the playground as 

teaching forms. The latter is a three-dimensional 

physical or editorial space where the students, in 

discussion with the theory tutor, run a parallel 

programme that feeds their thesis. 

 

In the first semester of FHIC, lectures, reading 

groups and workshops provide students with an 

overview of contemporary thought and practices 

concerning our collective condition. In subse-

quent semesters students engage in so-called 10 

to 12-week immersive learning experiences. In 

these immersive learning experiences, students 

explore practices, acquire skills and knowledge, 

form partnerships and grow supportive and mu-

tually beneficial communities. The other weeks of 

the semester are dedicated to classes and men-

toring in Arnhem. The external referent remarked 

that the structure of the course is quite unique, as 

it is working to create a fashion education that 1) 

does not encourage competition within a cohort 

as a form of motivation, 2) places student wellbe-

ing at the forefront of skills development, 3) em-

phasises process rather than end result.  

 

The Fashion Strategy course is project based: stu-

dents work collaboratively on several group pro-

jects under supervision of a tutor (an expert in the 

field involved in the project). Within these pro-

jects, students formulate, explore and refine their 

own research objectives and learn to be autono-

mous within a community. In the Fashion Strategy 

course a variety of methods such as (interna-

tional) excursions, lectures, workshops, visits to 

fashion weeks, interconnected exercises, self-

study, prototyping, embodying, making and tuto-

rials. Students value this collaborative approach, 

as well as the balance between collaborative and 

individual work in the course, the committee 

learned during the site visit. 

 

Considerations 

The committee concludes that the structure of 

the learning environment and the small and infor-

mal scale of the programme allow for interactive 

contact between students and tutors and an indi-

vidual approach. The committee notes that the 

four courses maintain an adequate balance be-

tween individual and group work. The committee 

also notes that the courses are quite different in 

their approach. The committee values that thanks 

to these differences, the courses truly succeed in 

creating effective learning communities with a 

strong focus on self-directed and student-cen-

tred learning. The courses are able to create an 

ongoing conversation with their students about 

their work and research. 

 

The focus on student-centered and self-directed 

learning was also appraised by the external refer-

ents. As one of the referents noted, ‘students are 
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required to seek, confront and articulate their 

own individual and personal values’. 

 

Based on the above, the committee assesses this 

meets the standard. 

 

 

Intake 

Standard 5: The curriculum ties in with the qualifi-

cations of the incoming students.  

 

Findings 

The legal enrolment criteria apply to programme 

and the four courses it comprises. The pro-

gramme aims for small scale education and indi-

vidual guidance and has an intensive and selec-

tive admission procedure in place. Even though 

the admissions procedure varies per course, all 

candidates are selected based on their creativity 

and their contribution to the learning community 

they will be part of. Students must also prove their 

English proficiency and have a relevant bachelor’s 

degree. An (skype) interview with two lectures (or 

the head) is also part of the procedure.  

The admissions procedure of Fashion Strategy for 

example requires candidates to submit a research 

proposal that outlines and structures in detail the 

practice the applicant will be engaged in during 

your two years of study. In addition, a description 

of the candidates’ practice, a motivation letter, a 

portfolio and a CV have to be submitted. Fashion 

Strategy accepts students from different back-

grounds with for example a degree in Journalism 

of Cultural Studies). The course admits a maxi-

mum of twelve students each year. 

DAI aims to attract students with a diversity in 

practice, experience and positions. Students have 

to be willing to deal with the specific working and 

living conditions, the course offers as a roaming 

academy.  

 

Considerations 

The committee concludes that the legal enrol-

ment criteria are applicable to the programme. 

With and within the four different courses the 

programme meets different backgrounds and in-

terests  of the students. The intensive and selec-

tive selection procedure ensures that motivated 

students enrol the programme.  

 

Based on the above, the committee assesses this 

meets the standard. 

 

 

 



 
 

M Fine Art and Design October 2019 19 

Staff  
 

Based on the site-visit and the documents studied, the committee concludes that the staff involved in the 

programme is very competent and approachable. In addition, the composition of the staff reflects the in-

ternational practice of the different courses and lecturers have ample (international) academic and profes-

sional experience. The committee also notes that increasing the afore mentioned criticality towards themes 

such as decolonialisation, diversity and inclusiveness, can have consequences for the composition of the 

staff involved. 

 

 

Standard 6: The staff team is qualified for the real-

isation of the curriculum in terms of content and 

educational expertise. The team size is sufficient.  

 

Findings 

The programme ties in with the ArtEZ employ-

ment policy. Within this policy, life-long learning 

and professionalisation at course, programme 

and institutional level are supported. The staff 

policy includes an annual cycle of performance 

reviews for all members of staff with contracts of 

0,4 fte or more. For these staff members courses 

such as the Basic qualification Examination (Ba-

siskwalificatie Examinering /BKE), the Basic quali-

fication Didactical Competence (Basiskwalificatie 

Didactische Bekwaamheid /BDB) and the Senior 

Qualification Examination (SKE) are available. 

These courses are mandatory for staff with spe-

cific teaching and assessment responsibilities. 

 

Within the courses, the head of the course is re-

sponsible for bringing together and managing all 

team members associated with the course. Heads 

of course are also responsible for appraising the 

quality of work delivered and for making suitable 

provisions for training at course level. Staff of 

FHIC for example have been trained in non-vio-

lent communication, a core aspect of the course.  

 

The teams that execute the courses consist of 

fixed staff as well as freelance staff. Hiring free-

lancers provides room for flexibility and to quickly 

respond to changes, fixed staff provides continu-

ity and a point of contact for students. The pro-

gramme acknowledges that the lack of fixed po-

sitions may also cause instability in teams and 

that a balance that ensures the pedagogical di-

mension of the staff is important. The average 

staff student ratio (of all four courses) is 1:15. 

 

The staff employed are, according to the pro-

gramme, leaders in their field and committed to 

the values of the courses: diversity, practice-

based research, plurality and engagement. The 

courses also play an important role in sustaining 

the ecologies of their professional fields by 

providing emerging and early career practitioners 

with opportunities to work in an academic setting 

in which they come into contact with more expe-

rienced practitioners.   

 

The composition of the teams involved in the four 

courses varies. In 2018-2019 32 core tutors were 

involved in DAI: 6 theory tutors, 3 tutors leading 

each of the COOP study groups, and four factory 

workshops, each led by one or two tutors. In ad-

dition, 7 to 8 different guest tutors visit the 9 DAI 

weeks for at least one, but generally more con-

secutive days. The FHIC team is small, consisting 

of 8 core staff members, of which three with a 

fixed position. The course aims to attract research 

coordinators for each of the four research tracks 

that have been defined. According to the course, 

this will also contribute to the diversification of 

the team and create a core group that coordi-

nates and facilitates the course collaboratively. In 

2018 – 2019 12 lecturers are involved in FHIC, of 

which 16% hold a PhD and 42% a master’s de-

gree. 

 

The core team of Fashion Strategy consists in 

2019 – 2019 of 6 lecturers and 23 guest lecturers. 
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In addition, guest lecturers are involved in expert 

meetings and the excursion to Paris. Of the core 

lectures, 80% have a master’s degree and 40% 

hold a PhD. The core team of Werkplaats Typo-

grafie consisted in 2018 – 2019 of 7 tutors, 8 guest 

tutors and 11 visiting guests.  

 

All staff members of the four courses are, next to 

their teaching practice at ArtEZ, active as artist, re-

searcher, director, entrepreneur theorist, writer or 

curator etcetera in an international context.  

 

The site visit revealed that students and alumni 

are in general quite content with their lecturers. 

They appreciate the small scale and informal 

character of the programme and the approacha-

bility of their lectures/tutors. Tutors also support 

students in creating their own network and using 

tutor’s network contacts in doing so.  

 

Considerations 

Based on the interviews conducted during the site 

visit and the provided information about the lec-

turers, the committee concludes that lecturers/tu-

tors are very committed, competent and rigorous. 

All lecturers have their own (international) prac-

tice, as artist, designer, researcher, curator, direc-

tor or any other art and design related practice.  

 

The programme is able to realise an adequate 

balance between fixed and freelance staff. The 

committee notes that the programme is aware of 

the care it takes to balance this and the precarity 

involved.  

 

Based on the above, the committee assesses this 

meets the standard. 

 

In addition, the panel notes the following. Even 

though the composition of the staff is quite inter-

national, the committee notes that the staff is in 

general quite white and Euro-American. With re-

gards to the before mentioned discussions the 

committee wonders if this predominantly compo-

sition of the staff, does not contradict the schools 

desire for diversity, especially in the current cli-

mate when questions of representation are be-

coming increasingly relevant (as part of decolo-

nial and democratising impulses in education) 

and the schools desire to attract students from all 

over the world. In that respect, the committee 

wonders whether the current staff were suffi-

ciently capable of addressing issues that may 

emerge from attracting students from across the 

world where greater demands are being made for 

more inclusive education. 

 

The committee also remarks that the de-disciplin-

ing occurring in the courses can imply student 

work growing beyond the expertise of the staff 

involved. It therefore challenges to carefully ob-

serve and act upon this potential development. 
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Facilities and tutoring  
 

The committee concludes that a sufficient infrastructure is in place for realising the programme. At the 

locations in Arnhem different and up-to-date studio’s, equipment and materials are available. The commit-

tee also concludes that the tutoring of students is tailored to the needs of the students, reflects the small 

and intensive scale of the programme and matches the self-direction. Adequate facilities are in place to 

provide students with information about the programme, assessments, timetables and to provide extra 

support for students when needed.  

 

 

Facilities 

Standard 7: The accommodation and material fa-

cilities (infrastructure) are sufficient for the realisa-

tion of the curriculum.  

 

Findings 

As mentioned before, DAI is a roaming pro-

gramme and is offered at different locations 

throughout Europe, without a fixed building, fixed 

class rooms and fixed studio spaces. DAI weeks 

are preferrably held in places where alumni reside 

and where DAI is welcomed. Next academic year, 

more rural places will be visited during DAI weeks. 

When meeting in Arnhem Walter books, a small 

bookshop and art centre, is used as location.  

 

The Fashion courses and Werkplaats Typografie 

offer their students a fixed base where they can 

conduct and share their practice to facilitate com-

munity building among participants. FHIC and 

Fashion Strategy are temporarily housed in an ex-

shop building on the centre of Arnhem. Werk-

plaats Typografie is offered in a former radio dis-

tribution station, with 24/7 access for students 

and lecturers. At both locations in Arnhem spaces 

for individual work (tables/workspaces) are avail-

able as well as for group work/socialising (kitchen 

& social area, meeting room, library).  

 

The programme notes in the self-evaluation re-

port that, for FHIC and Fashion Strategy, larger 

teaching spaces, public spaces, space for lectur-

ers, tutors and guests to work and general 

amount of space in relation to the number of stu-

dents is just not adequate. In the upcoming years 

the fashion courses want to move to a different 

location to accommodate the growth in student 

numbers and improve the general facilities for 

study so that students are constantly surrounded 

by their work and the work of fellow students. In 

addition, the Fashion Strategy course would like 

to have an exhibition space to present work to the 

world outside of the academy. 

  

ArtEZ provides online facilities such as ArtEZ in-

tranet, ArtEZ email, electronic learning environ-

ments, student portfolios, free WiFi, printing and 

copying facilities. 

 

Considerations 

The committee concludes that the facilities of 

FHIC, Werkplaats Typografie and Fashion Strat-

egy are satisfactory. Even though DAI uses chang-

ing facilities throughout Europe that the commit-

tee has not seen during the site visit, it notes that, 

based on the interviews and the documents stud-

ied, these are fitting for the course. The commit-

tee supports the ambition of the fashion courses 

for facilities that match the growing student pop-

ulation. 

 

Based on the above, the committee assesses this 

meets the standard. 
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Tutoring 

Standard 8: The tutoring of and provision of infor-

mation to students are conducive to study progress 

and tie in with the needs of students.  

 
Findings 

Students are primarily guided by their lecturers 

and the head of the programme. Each head of 

course is responsible for ensuring that support 

also extends to the pastoral needs of students. 

This is an integral part of the curriculum, that  em-

phasis growth, self-direction and engagement.   

 

In addition, a student counsellor is available for all 

students that find themselves confronted with 

personal or study problems where they feel that 

they could use some help. The student counsellor 

maintains an independent position at ArtEZ and 

is therefore able to discuss any subject with a stu-

dent in complete confidence. An international of-

fice is available as well as an International Student 

Circle. The latter is a platform/community where 

all students, not just international students, can 

exchange information and expertise.  

 

Students (and lecturers) are informed about the 

programme, assessment, timetables etcetera  

through a mix of course guides, websites and/or 

electronic learning environment. 

 

Considerations 

The committee concludes that adequate tutoring 

is available for students. The tutoring ties in with 

the independence expected from students in a 

master programme. If needed extra support is 

available for students. 

 

Based on the above, the committee assesses this 

meets the standard. 
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Quality assurance 
 

The committee concludes that the programme has an adequate quality assurance system in place. ArtEZ’s 

quality assurance system and planning and control cycle is translated within the Graduate School and the 

programme. The committee notes that all relevant stakeholders are involved in the quality assurance pro-

cess. The programme combines the formal system with an informal one, in which students feel heard. The 

committee values greatly the use of external independent referents in the accreditation process; it is proving 

of the programme’s criticality towards itself.  

 

 

Standard 9: The programme has an explicit and 

widely supported quality assurance system in 

place. It promotes the quality culture and has a fo-

cus on development.  

 
Findings 

The management of the Graduate School has an 

important and facilitating role in empowering 

programmes and courses to monitor and reflect 

on their own performance. This includes conduct-

ing and analysing student surveys and consult-

ing widely with experts in the field. The main goal 

is always to gain a better understanding of how 

this can stimulate students in their personal and 

professional growth. The results of surveys are 

discussed with Advisory Committees of each 

course and during teaching team meetings. The 

management meets every quarter with each head 

of course. Starting 2020, 5-year plans will be in-

stituted as part of a PDCA quality assurance cycle 

for each course. 

 

In preparing the accreditation and site visit, also 

external referents were involved (see also stand-

ard 11). The external referents attended the 

courses for consecutive days during the final 

presentations of students work. 

 

Also, at Graduate School level, a cluster structure 

is in place that considers growth and develop-

ment from the perspectives of learning, identity, 

policy and research experiments. All staff mem-

bers are invited to join the cluster of their choice. 

 

The above-mentioned Advisory Committee oper-

ates at course level and consists of current stu-

dents and (guest) lecturers. The committee pro-

vides input for actualising the curriculum, related 

to the Education and Examination Regulations. In 

addition, informal and formal contacts with the 

professional field, students and lecturers ensure 

that the courses can be actualised on a yearly ba-

sis. More formally, courses organise at least one 

annual meeting with advisers from the profes-

sional field to discuss the educational aims and 

activities of the course. At Fashion Strategy for ex-

ample, a yearly expert meeting is organised for 

and with the graduating class to receive feedback 

from the professional field. These meetings are 

documented and the feedback is also used for 

further improvement of the curriculum. The 

course also uses the public presentations for in-

put regarding content and format of the curricu-

lum. And every semester a feedback meeting is 

held with students and the head. 

 

Students are involved in quality assurance by 

means of the before mentioned Advisory Com-

mittee, the International Student Circle where 

they engage in dialogue about their learning pro-

grammes, facilities and other relevant issues that 

affect their study, and the Education Committee 

(EC). The latter operates at Graduate School level, 

across all the master’s programmes. The Educa-

tion Committee discusses policies and strategic 

decisions with the Graduate School’s Director of 

Growth and Development. 

 

In the development of FHIC, for example, external 

expert meetings were organised to develop and 
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refine the curriculum. (Inter) national profession-

als were involved as well as alumni from different 

Dutch art academies with a background in fash-

ion, performance, art and textiles. Currently, three 

students are actively involved in the evaluation, 

further development and adjustment of the cur-

riculum. The students meet with the head of the 

course on a weekly basis to discuss the effective-

ness of the curriculum and measures for improve-

ment.  

 

Considerations 

The committee concludes that an adequate qual-

ity assurance system is in place. The system con-

tains checks and balances to ensure the quality of 

the programme and the four courses it comprises. 

Relevant stakeholders such as students, lecturers 

and the professional field are involved.  

 

Based on the discussions during the site-visit, the 

committee concludes that students feel heard 

and that courses adapt and change due to stu-

dents feedback. Students have an important role 

in (re)shaping the courses. 

 

The committee values greatly that, as part of pre-

paring for the site-visit and the accreditation, the 

programme invited four external independent 

referents to review the courses and the level of 

student’s graduation work. These reviews were in-

depth and critical, and contribute significantly to 

the ongoing development and quality culture of 

the programme. Many of the observations made 

by the external referents were recognisable and 

comparable with observations of the assessment 

committee. 

 

Based on the above, the committee assesses this 

meets the standard. 
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Assessment 
 
The committee concludes that an adequate system of assessment is in place. The intended learning out-

comes are at the basis of this system. Adequate measures are taken to guarantee the validity, reliability and 

transparency of the assessments, by using the four-eye-principle in all assessments that count as graduation 

or final assessment and by communicating assessment procedures at an early stage. For written tests as-

sessment criteria and/or answer models are available. The board of examiners is pro-active in safeguarding 

the quality of the assessments.  

 

Standard 10: The programme has an adequate stu-

dent assessment system in place.  

 

Findings 

The ArtEZ assessment policy is leading for the 

programme’s assessment system. The institute’s 

assessment policy describes the institute’s vision 

of testing and the aims regarding content, organ-

isation and expertise. It also notes that the testing 

policy of each study programme is described in a  

testing plan and worked out in the education and 

testing programme, the tests themselves,  course 

descriptions and assessment forms. Related to 

the curriculum and teaching methods, pro-

grammes make their own choices regarding the 

test types used, the units to be tested and the 

number of formative and summative moments. 

 

In constructing tests, the four-eye principle is 

used. Practical tests are assessed by using an as-

sessment form, an assessment scale and assess-

ment criteria. For written tests answer models are 

made. Important (summative) assessments are al-

ways made by a committee or according to the 

four-eyes-principle, with representatives from the 

professional field also being present. And assess-

ment criteria are derived from the intended learn-

ing outcomes and the learning objectives. Exam-

iners with a permanent contract for 0.4 FTE or 

more are expected to have a BKE certificate. The 

training programme for this is provided for. 

 

At the level of the programme, assessment pro-

vides insight in a) integration of ability and au-

thentic context, b) integral (conscious) pro-

cesses/choices and c) capability/potential for self-

directed growth. The focus is on maximising what 

is possible within a given artistic output, rather 

than on establishing a minimum level. 

 

Formative assessment is an important part of the 

assessment system. Formative assessment, for ex-

ample through tutor talks, peer review or studio 

visits, provides students with continuous feed-

back from their lecturers, external professionals 

and peers within the dynamic space of the learn-

ing community. Feedback and reflection are an 

integral part of the programme and also part of 

the summative assessments.  

 

Varying assessment methods are used in the pro-

gramme. FHIC for example, uses proactive partic-

ipation, self-reflection paper, written feedback 

from facilitators and written reflection summary’s 

by students. Students are assessed twice each se-

mester, where the assessments during half term 

have a more formative character and the assess-

ments at the end of each semester have a sum-

mative character. Student’s self-reflection papers 

are the main input for these assessments. The stu-

dents and mentors asses in mutual agreement. 

 

In all courses two assessments per year are 

planned, where the assessment at the end of the 

first and third semester have a formative charac-

ter. And the assessments at the end of the first 

and second year are summative. Usually, all stu-

dents and tutors of the course as well as external 

critics or respondents are present at the assess-

ments and accompanying presentation of stu-

dents work. 

At Werkplaats Typografie participation, oral and 

written presentation and realisation of work are 

assessed. Students of Werkplaats Typografie are 
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expected to invite their own external critics for the 

assessments, who provides them with written 

feedback on their work. Fashion Strategy uses re-

search diary, research report, presentation (indi-

vidual and group), essay (visual and textual) and 

participation as assessment methods. The assess-

ment methods used by DAI include group work, 

individual work, participation in seminars, individ-

ual research and writing, lecture presentation or 

performance.  

 

Students are informed about the assessments 

through the different websites and/or by their 

lecturers. The programme aims to inform stu-

dents about the assessment procedures well in 

advance. And in doing so giving students the op-

portunity to ask for clarification. 

 

Students remarked that in general they are con-

tent with the feedback they receive from their lec-

turers and the opportunity to discuss the feed-

back with their lectures. The assessments are in-

tensive and constructive.  

 

Board of examiners 

The central board of examiners is responsible for 

ensuring all relevant procedures and regulations 

as described in the Education and Examination 

Regulations. In addition, assessment policy and 

plans are observed and acted upon. The board se-

cures the quality of assessments and the final 

level of students and appoints examiners. The 

board is organised in three chambers, one for all 

bachelor’s programmes in fine art, one for all 

bachelor’s programmes in music and one for all 

bachelor’s programmes in dance and theatre. The 

chairs of the chambers form the central board of 

examiners. And the central board of examiners 

functions also as a chamber for all master’s pro-

grammes. 

 

During the site visit, the committee met with rep-

resentatives of the board of examiners. It became 

clear that each year, the board checks the end 

level of all courses. For the courses part of the 

master’s programme in Fine Art and Design, the 

relation between (feedback on) students forma-

tive assessments and summative assessments is 

important and checked upon.  

 

Considerations 

The committee concludes that an adequate sys-

tem of assessment is in place. The quality assur-

ance of the assessment system is adequate. The 

measures taken to guarantee the validity, reliabil-

ity and transparency of the assessments match 

the formative and subjective assessments within 

art education. These include using the four-eye 

principle and assessment criteria when possible.  

 

During the site-visit, the committee learned that, 

due to the recent start of FHIC an external exam-

iner is not yet involved in the assessments.  

 

The board of examiners is pro-active in safe-

guarding the quality of the assessments. Each 

year, the board randomly checks the quality of 

graduation projects. Based on the studied files, 

the committee noted that the relation between 

the formative and summative assessments is visi-

ble feedback given to students.  

 

Based on the above, the committee assesses this 

meets the standard. 
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Achieved learning outcomes  
 
Based on the studied documents and the interviews, the committee concludes that graduates of the pro-

gramme achieve the required master level and intended learning outcomes. The committee also established 

that the courses have an adequate graduation procedure in place. Regarding the final work, the committee 

supports the evaluations made by the external referents: the focus on de-disciplining is visible in the final 

work, as well as the different characters of the courses. Based on the work and thesis studied the committee 

concludes that the achieved level is adequate. The discussions with students and alumni confirmed this; 

they seem capable of creating their own career path and practice. This was attested by the overview of 

current practices of alumni.  

 

Standard 11: The programme demonstrates that 

the intended learning outcomes are achieved.  

 

Findings 

The programme is completed with graduation, 

which takes place in the second year. Graduation 

consists of and individual part and a collective 

part. In the self-reflection report, it is noted that 

during the two years of the programme, students 

work towards integrating their competence and 

ability. The master’s level is used as a benchmark 

throughout the programme and there is no single 

master ‘test’ to prove diploma worthiness. 

 

Werkplaats Typografie 

The different components of the course (realisa-

tion of students practice, projects with (external) 

partners, group projects & workshops and critical 

reflection run throughout the programme and are 

also assessed in the graduation phase. External 

guests, the head of the programme and design 

tutors take part in this assessment.  

Students of Werkplaats Typografie also write a 

thesis, that is the outcome of the students inde-

pendent study spanning their two years at the 

WT. In general, the thesis is a collection of pro-

jects, which are part of a continuous exploration 

of concerns and interests in relation to the stu-

dents position as a graphic designer. The thesis 

can take any form. The thesis represents the stu-

dents ideas, working method and their position 

as a graphic designer. Students are able to pre-

sent and discuss their thesis with external tutors. 

The course leads to a variety of outcomes: re-

search driven, conceptually strong and visually 

outspoken.  

 

DAI 

DAI students also write a thesis. How To Do 

Things With Theory gears students towards their 

thesis. Students receive personal guidance from a 

theory tutor, in principle assigned to them for the 

duration of the student's two-year trajectory. The 

thesis advisors also thematically steer and lead 

monthly plenary seminar sessions. In preparation 

for these gatherings the students read and dis-

cuss a variety of carefully selected theoretical 

texts. Cinematic and aural works can be presented 

for collective analysis as well. 

At the end of the first year, the foundations for 

the writing of the thesis in the second year has 

been laid. The thesis is presented in English and 

evaluated by a tutor who is part of the How To Do 

Things With Theory – team, supported by a review 

written by an invited external respondent. After 

written permission from the mentoring tutor and 

the head of program, the given format of the the-

sis can be adapted to specific needs or abilities. 

 

In addition, the results of the COOP study groups 

and How To Do Things With Theory are individu-

ally reviewed at the end of each year. An assess-

ment form is used and students receive written 

feedback from at least two tutors. In the final sec-

ond year presentations part of The Kitchen, an ex-

ternal reviewer is also involved. Students receive 

a written review, as well as their overall grade.  
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Fashion Strategy 

The graduation project of Fashion Strategy con-

sists of research and the development of a port-

folio and presentation. The research supports the 

concept development and graduation project 

and results in a thesis. The graduation project 

starts with concept development and a proposal 

that is reviewed and defended. The graduation 

project results in a portfolio and a presentation 

which are reviewed and defended. The course is 

finalised with the graduation presentation. 

 

Fashion Held In Common 

FHIC started in 2018 – 2019 with the first cohort 

of students. Each semester is finalised with a 10-

day period in which participants present their re-

search and practice to internal and external audi-

ences in the Netherlands. 

The programme keeps in touch with the alumni 

through the learning community and alumni are 

involved in the programme as (guest) lecturer, re-

spondent or as post experience learners.  

 

The self-evaluation report presented an overview 

of several alumni winning prizes, engaging in res-

idencies or PhD trajectories, publishing books, 

and collaborating with national and international 

designers and platforms. DAI created an alumni 

embassy; an online platform for alumni to stay in 

contact with the community.  

 

Considerations 

The committee concludes that the programme 

has an adequate graduation procedure in place. 

In assessing students final work, two examiners 

are involved and usually an external examiner (re-

spondents or tutors).  

The committee studied graduation work of 

eightteen recent graduates. The committee notes 

that the work presented by students and alumni 

during the site-visit, matches the goals and vi-

sions of the courses. In addition, the work re-

flected the results of de-disciplining and interdis-

ciplinarity, which are an important aspects of all 

courses. The work showed a strong sense of con-

ceptual rigour, formal resolution and grounding 

in practice. 

In assessing the end level of the programme and 

the work of the students, the committee agrees 

with the external referents. In the work of DAI for 

example, the afore mentioned engagement (see 

standard 3) as well as the interdisciplinarity are 

very present. The committee (and the external 

referent) also noted that in the work, form follows 

function: the form of the presentation match the 

researched topics. 

Concerning Werkplaats Typografie, the commit-

tee agreed with the external referent and noticed 

that the work and presentations reflect student’s 

individual self-discovery and not so much the 

contemporary concerns in the world. The quality 

of the work differs, as in any programme; some 

students showed in their work a high level of 

thinking, conceptual rigor and formal resolution, 

while others seemed more ‘lost’. The interdiscipli-

nary character of the programme was also re-

flected in student’s work. 

The work of Fashion Strategy students reflects the 

criticality it proposes. The work was for example 

related to relevant topics such as critical fashion 

design practice and discourse, sustainable and 

circular fashion and textiles, co-design, interac-

tion design and fashion design pedagogies. The 

committee agrees with the external referent in 

that the graduation project necessitates a critical 

underpinning of a fashion design project, that of-

ten is not part of most Fashion Masters courses. 

Students were also skilled in presenting their 

work to the wider community. 

Since FHIC started in 2018 – 2019, presentations 

of final work have not yet been held.  

 

The meetings with students and alumni during 

the site-visit confirmed the adequate level of the 

courses and final work. The students and alumni 

the committee met with, seem capable of creat-

ing their own career path and practice. This was 

attested by the presented overview of current 

practices of alumni.  

 

Based on the above, the committee assesses this 

meets the standard. 
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Appendix 1 Assessment committee 
 

Naam panellid  

 

Korte functiebeschrijving van de panelleden (1-3 zinnen) 

Ir. R.S. Kloosterman René Kloosterman zit met regelmaat visitaties voor 

Prof. P. Goodwin Paul Goodwin is currently Chair of Contemporary Art and Urbanism, Uni-

versity of the Arts London; before he was a.o. lecturer at the Chelsea Col-

lege of Art and design.  

Prof.dr. W. Modest Wayne Modest is Professor of Material Culture and Critical Heritage 

Studies, Faculty of Humanities, Vrije Universiteit Amsterdam, and Head of 

the Research Center for Material Culture, National Museum of World 

Cultures, the Netherlands. 

V. van der Burg BSc Vera van der Burg studeert M Design aan de Design Academy Eindhoven 
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Appendix 2 Programme site visit 
 

 

2 July 2019  

 

 

 
 

  

Time What Topic 

 

09:45- 10:00 walk-in/coffee&thee/ 

program hand-out 
Coffee/tea, welcome 

10:00- 11:15  Committee briefing 
As per agenda of the 

chair 

11:15- 12:00 

Meeting with  

-ArtEZ Members of 

Executive Board (CvB) 

 

-Graduate School (GS) 

community: Directors, 

Heads of courses (MFAD 

CROHO 49114) 

 

-Board of Examiner(s) 

-Participation Counsil 

ArtEZ Vision on 

Education & Research;  

 

Development of the 

Graduate School, 

collective vision 

 

Identity building and 

governance.  

 

Short intro of the 4 

programs. 

12:00- 12:45 lunch/ break NA 

12:45- 14:45 

Meeting Master Fashion 

Strategy Learning 

Community 

Redesigning Systems: 

short movie, discussion 

on research and 

contextuality 

14:45- 15:00  coffee break NA 

 

15:00- 15:15 
Short presentation by 

Fashion Professorship 

Fashion professorship 

connection to education 

& Research Manifesto  

15:15-17:15 

Meeting Master Fashion 

Design (Fashion Held in 

Common) Learning 

Community 

Curriculum Innovation, 

Co-creating education, 

Education Vision on Self 

Direction and 

Contextuality 

17:15- 18:00 committee meeting  
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3 July 2019 

 

 

 
 

  

Time What? Who Topic 

09:45- 10:15 Walk-in/ coffee- thee 
A personal welcome by the Werkplaats 

Typografie learning community 

Welcome by students in 

their premises 

‘Agnietenplaats’ 

 

10:15- 12:15 

Meeting Werkplaats 

Typografie:  

 

the community 

house; student guided 

audio tour, student 

projects, roundtable 

discussions, Q&A 

Head of course/ coordinator (2), teachers 

(3), alumni (2), referent (1) 

Self- direction, co-

learning& ownership, 

making and 

researching. 

 

Rhythms of research-

experimenting-making-

learning. 

 

Critical reflections and 

WT vision on 

assessments 

12:15- 13:15 
 Lunch 

+ walk/call-in 
 The accreditation committee members 

This is an moment 

where the committee 

members can be 

approached by staff, 

students, 

Medezeggenschap , by 

phone or walk-in. 

13:15- 13:45 
travel time to Walter 

books 
The accreditation committee members NA 

13:45- 15:45 
Meeting Dutch Art 

Institute (DAI) 

Artistic Director DAI (Head of course), 

coordinator (1), teachers/tutors (2), alumni 

(2), referent (1).  

Research (theory, Phd, 

roaming and contextual 

learning);  

16:15- 17:15 Closing Note 
 
 

Perched on a Hyphen; 

The in-between space 

to occupy 

17:15- 17:45 
Panel retreat 

 
The accreditation committee members  

17:45- 18:30 

Closing Note by 

Accreditation 

Committee (Chair) 

 

 

All are welcome. 

 

Initial feedback 

Closing Note 
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Appendix 3 Studied documents 
 

- Self-evaluation: perched on a hyphen 

- Reviews by external referents 

- Graduate school vision 

- ArtEZ Research Manifesto 

- Beroepsprofiel en opleidingen profile 

- Curriculum description of 4 courses 

- Tutors overview 

- EER 

- Staff overview 

- Overview student support facilities 

- Huisvestingsplan 

- ArtEZ student-staff participation 

- NSE results 

- Kunstenmonitor 

- Assessment policy ArtEZ 

- Graduation work of 18 recent graduates (2017-2018) 

 


