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Summary 
 

On 3 February 2021 an assessment committee of AeQui visited the Bachelor programme Interdisciplinary Arts at 

Zuyd Hogeschool. The committee judges that the programme meets each standard; the overall quality of the 

programme meets the standard.  

 

Intended learning outcomes 

The assessment committee assesses that the in-

tended learning outcomes meets the standard. The 

intended learning outcomes of the programme tie 

in with (inter)national requirements for (interna-

tional) Arts programmes and are in tune with the de-

mands from the professional field. The competence 

matrix shows the relation between the competences 

and the components and assessment criteria of the 

graduation year. The committee is of the opinion 

that the shift in focus the programme is making from 

product to process, will offer (even) more room for 

learning rather than presenting. The programme has 

adequate contacts with the professional field, which 

contribute to the relevance and topicality of the pro-

gramme. Lecturers have ample (international) pro-

fessional experience and alumni and guest lecturers 

are invited on a regular basis.  

 

Teaching-learning environment 

The programme enables students to realise the in-

tended learning outcomes. The committee noted 

that in the education and examination regulations, 

all components of the programme address all com-

petences. The programme effectively addresses pro-

fessional skills. This is reflected in the entrepreneur-

ial focus and skills. Students learn to take responsi-

bility for their own professional practice. In addition, 

the projects provide students with ample opportu-

nities to work on their professional skills, also in col-

laboration with external partners. In addition, re-

search skills are adequately addressed. Research is 

practice based and intertwined with student’s pro-

fessional practice.  

 

The structure of the learning environment and the 

small and informal scale of the programme allow for 

interactive contact between students and lecturers 

and an individual approach. The legal enrolment cri-

teria are applicable to the programme and the pro-

gramme is taught by committed and competent lec-

turers. 

 

Until now, all students have enrolled in the three-

year variant, the four-year variant has not yet been 

executed. The committee has established that the 

underlying enrolment procedure is carried out care-

fully and consistently. 

 

The international character of the programme re-

flects the international orientation of the expanded 

art field. The committee has observed that the pres-

ence of both international students and lecturers 

supports the international positioning of the pro-

gramme. The committee therefore concludes that 

the international name of the programme is appro-

priate. Overall, the assessment committee estab-

lishes that the programme meets this standard. 

 

Student assessment  

The committee considers that the programme has 

an adequate system of assessment in place. The 

measures taken to guarantee the validity, reliability 

and transparency of the assessments match the 

formative and intersubjective assessments within art 

education.  

The assessment criteria in the first two years and of 

the different parts of the graduation year are not yet 

directly aligned with the overall competences (in-

tended learning outcomes) of the programme. The 

board of examiners is active in safeguarding the 

quality of the assessments. The yearly reports of the 

board of examiners show that the board is on point.  

 

Achieved learning outcomes  

The committee considers that the programme has 

an adequate graduation procedure in place. In as-

sessing students final work, multiple examiners, in-

cluding external experts are involved. 

Based on the graduation files reviewed, the commit-

tee concludes that students achieve the bachelor’s 

level. The themes addressed were relevant and in-

teresting. The projects presented during the site visit 

were convincing and demonstrated social relevance.  

The feedback on the position papers was to the 

point, albeit not directly related to the competences. 
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And in the written products, the quality of contextu-

alisation (or artistic research), the use of literature 

and the reflection on the used literature, can be im-

proved. The committee considers that the planned 

strengthening of academic skills in the Research and 

Development Lab will benefit to this.  

 

The meetings with students and alumni during the 

site-visit confirmed the adequate level of the pro-

gramme and the final work. Following their needs, 

they either successfully create their own interdisci-

plinary career path, or found an appropriate mas-

ter’s programme to deepen their knowledge. 

 

 

Recommendations 

In order to bring the programme to a higher level of 

quality in the future, the committee issues the fol-

lowing recommendations: 

• to dedicate more time to a shared reflection on 

the concept of inter- and transdisciplinarity;  

• to invest in shared reflection on the iArts strat-

egy, allowing it to be handled more consciously, 

and also to evolve over time; 

• to explicitly align the intended learning out-

comes with learning goals of the different com-

ponents and accompanying assessment criteria; 

• to, together with lecturers, define and imple-

ment a shared pedagogical and didactical 

framework. This can contribute to the quality of 

teaching and the sense of community. In addi-

tion, this can also be beneficial with increasing 

student numbers and especially (young) stu-

dents enrolling directly from secondary school;  

• to effectively offer a four-year variant of the 

programme. This could open the programme to 

a wider population of students; 

• to implement the overall competences in the 

assessment forms; 

• to use the overall competences for making stu-

dents individual development explicit during 

the (different phases of the) programme.  

 

All standards of the NVAO assessment framework (2018) are assessed positively; the assessment committee 

therefore awards a positive recommendation for the accreditation of the bachelor programme Interdisciplinary 

Arts of Zuyd Hogeschool. 

 

On behalf of the entire assessment committee,  

Utrecht, March 2021 

 

Raoul van Aalst      Titia Buising 

Chair       Secretary 
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Introduction 
 

The bachelor programme in Interdisciplinary Arts (IA) presents itself as a crossover between artistic practice, 

academic reflection, research and entrepreneurship. As IA professionals, students learn to address and 

shape issues in surprising ways, thus opening up and designing new trajectories for thought and actions. 

 

 

The institute 
The programme is part of the Maastricht Acad-

emy of Interdisciplinary Arts of Zuyd Hogeschool. 

As a university of applied sciences, Zuyd 

Hogeschool offers bachelor programmes, master 

programmes and associate degrees to approxi-

mately 14.000 students. Zuyd Hogeschool is or-

ganised in 29 academies, including Maastricht 

Academy of Interdisciplinary Arts. This academy 

offers the bachelor programme Interdisciplinary 

Arts. Within the academies, the connection be-

tween education, research and practice is organ-

ised. Research at Hogeschool Zuyd is organised 

in research centres (lectoraten) and centres of ex-

pertise. The latter address the research focus of 

the institute. The bachelor Interdisciplinary Arts  

(iArts) is connected to the Research Centre for 

Arts, Autonomy and the Public Sphere. 

 

The programme 
The English taught programme is a four-year full-

time bachelor programme of professional orien-

tation, amounting to 240 ECTS. The programme 

also offers an accelerated variant comprising 180 

EC in three years. This variant is for students with 

a pre-university degree and other students who 

have displayed the adequate level of qualifica-

tions. Until now, all students have qualified for the 

accelerated variant.  

 

The programme is project based. In the first two 

years students work on several projects. In the 

first year, the projects are somewhat fixed; in the 

second year students work more autonomously.  

The project work is supported by classes in which 

theory and skills are offered. In the third year, the 

graduation year, students work on their gradua-

tion portfolio. This consists of a position paper, a 

graduation project, a collaborative public event 

and documentation and evaluation of this. The 

four year variant also offers two minors and addi-

tional projects.  

 

The programme started in 2015, after a successful 

initial accreditation. Over the past years, the pro-

gramme has undergone further experimentation, 

adjustment, and development. This includes de-

veloping the Research & Development Lab track, 

creating more coherence and a stronger connec-

tion between project-based learning and the sup-

porting home-based learning courses and invest-

ing in partnerships for the projects. 

 

An internal review (by Succesvol Studeren van 

Zuyd Hogeschool) has led to several changes, in-

cluding the involvement of the lector of the Re-

search Centre for Arts and Autonomy in the Public 

Sphere, the implementation of self-organising 

teams, workshops for the team on conducting ar-

tistic research and development of a research at-

elier for second year students. Currently, the focus 

is on creating more transparency regarding as-

sessment procedures and schedules.  

 

The assessment 
Zuyd Hogeschool assigned AeQui to perform a 

quality assessment of its bachelor programme In-

terdisciplinary Arts. In close co-operation with the 

programme management, AeQui convened an in-

dependent and competent assessment commit-

tee. A preparatory meeting with representatives 
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of the programme was held to exchange infor-

mation and plan the date and programme of the 

site-visit.  

 

In the run-up to the site visit, the assessment 

committee has studied the self-evaluation report 

on the programme and reviewed a sample of stu-

dent work. The findings were input for discussions 

during the site visit.  

 

The visitation and assessment took place in an 

online format. The committee agreed unani-

mously to this. The preparatory meeting of the 

committee and the discussions with representa-

tives of the programme took place digitally, but 

did not differ from an on-site assessment. The 

online programme provided the committee with 

good insights regarding the quality of the pro-

gramme. No use was made of the (digital) open 

consultation hour. The site visit was carried out on 

February 3rd according to the programme pre-

sented in attachment 2.  

 

The committee has assessed the programme in 

an independent manner; at the end of the visit, 

the chair of the assessment committee presented 

the initial findings of the committee to represent-

atives of the programme and the institution.  

 

In this document, the committee reports on its 

findings, considerations and conclusions accord-

ing to the 2018 NVAO framework for limited pro-

gramme assessment. A draft version of the report 

was sent to the programme management; the re-

actions have led to this final version of the report. 

 

Initiated by the programme, a development dia-

logue will be planned in the course of 2021. The 

results of this development dialogue have no in-

fluence on the assessment presented in this re-

port. 
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1. Intended learning outcomes  
 

The committee concludes that the intended learning outcomes (competences) have been concretised with 

regard to content, level and orientation and meet international requirements for art education and are in 

tune with the demands from the professional field. The programme has an explicit vision on connecting an 

(interdisciplinary) art practice, an entrepreneurial mindset and social engagement. This supports graduates 

in creating their own interdisciplinary and sustainable practice. The committee is of the opinion that the 

shift in focus from product to process will offer (even) more room for learning rather than presenting. The 

committee recommends the programme to come to shared definitions of concepts such as interdiscipli-

narity, transdisciplinarity and even the iArts strategy. This can add to a deeper sense of quality of these 

concepts.  

The programme is effectually embedded within the (international) professional field, which contributes to 

the relevance and topicality of the intended learning outcomes and the programme. The committee as-

sesses that the intended learning outcomes meet the standard.  

 

 

Findings 

The programme states that with the domineering 

importance of internet culture and a movement 

towards free and accessible art, the artistic envi-

ronment has seen a massive shift in power and 

emphasis. The ability to both create and consume 

artistic content is accessible to anyone with a 

computer. The programme claims that through 

the decline of traditional art institutions and the 

growth of individual creators, the question is no 

longer whether someone possesses artistic ex-

pertise, but instead what they choose to do with 

it. The programme states that artistic expertise is 

no longer reserved for the artistic environment, 

but is instead a skill that can be applied in the ma-

jority of professional and cultural settings. Indi-

viduals possessing artistic expertise can be im-

portant participants in political discourse, advi-

sors within healthcare education, and experts in 

the board meetings of large corporations. The 

programme aims to learn students how to trav-

erse this environment through an entrepreneurial 

mentality.  

 

The programme states that the term iArts Profes-

sional is a direct response to this current environ-

ment and fits within the trans-disciplinary meth-

odology. Students learn to create conversation 

between different mediums, ideas and societal is-

sues to initiate new contexts for innovative 

thought and action. iArts Professionals can trans-

cend the idea of separate disciplines and fields 

and see the commonalities between many differ-

ent approaches. iArts Professionals do not con-

sider themselves artists, but are able to bring ar-

tistic expertise, as well as investigative skill, into 

any field within which they are working.  

In the programme’s approach to entrepreneur-

ship, a venturous mentality stands at the forefront 

of how to engage with professional opportunities. 

Students develop an ability and desire to explore 

beyond one track opportunities and are willing to 

take risks within the way they approach their pro-

fessional careers. To support this, students are 

taught entrepreneurial ways in which to support 

their explorations through creating financial 

means and opportunities. Graduates are expected 

to actively engage and participate within multiple 

different professional environments.  

 

The programme aims provide students with the 

relevant skills and knowledge to develop into an 

iArts professional. Students are not trained for a 

specific profession, but are trained into the ap-

proach that they can use to participate in their 

chosen practice. The portfolio of skills and prac-

tices of iArts professionals is based on a way of 



 

Zuyd Hogeschool 

Bachelor iArts – March 2021 

9 

thinking that each graduate can take into their 

professional fields, centring around the core val-

ues of artistic expertise, investigative and research 

skills, inter- and trans-disciplinary practice, social 

engagement and entrepreneurship. These core 

values are upheld by the programme’s vision that 

the most innovative ideas arise at the interface 

between multiple disciplines and socially relevant 

issues.  

 

Students learn to use the iArts Strategy. This is a 

five-step way of working focused on successfully 

creating innovative outcomes. The programme 

notes that the strategy is open, iterative, and ap-

plicable within every project. Through the process 

of familiarising, defining, researching, imagining 

and reflecting, iArts Professionals are able to ef-

fectively experiment and create innovative 

choices. This iArts strategy is developed on three 

levels: a) in-depth study competence: students 

reach this level on completion of the first-year 

phase (propaedeutic), b) pre-graduation compe-

tence: students reach this level at the start of the 

graduation year and c) initial professional compe-

tence: students reach this level on graduation.  

 

The site visit learned that the iArts strategy is not 

yet recognized by all students. Students who did, 

noted that the iArts strategy is a grid that can be 

applied to all projects and that fuels students pro-

cess rather than their end results. Based on the 

iArts strategy, students design their own process 

for their specific project. 

 

The competences of the programme are 1) crea-

tive/innovative capacity, 2) investigative capacity, 

3) ability to cooperate, 4) communicative capac-

ity, 5) entrepreneurial ability, 6) ability to develop 

and 7) reflective capacity. The competences are 

developed into indicators. The competences are 

validated by the professional field (prior to the in-

itial accreditation by the NVAO in 2015). 

 

In the self-evaluation report, the programme 

notes that it is working towards a more process-

focused approach (and away from a product-fo-

cused approach). During the site-visit, this was 

confirmed.  

 

During the site visit, the committee discussed the 

notion of interdisciplinarity with several repre-

sentatives. Lecturers noted that this is for example 

reflected in incorporating different disciplines in 

the home-based learning classes. An example is 

the integration of creative writing in students per-

sonal research trajectory in the visual language 

classes. It was also remarked that the programme 

as a whole has an interdisciplinary character in 

which students learn an attitude of openness and 

‘not knowing’, through which students learn what 

knowledge they need and do not need. In addi-

tion, students learn to integrate skills and 

knowledge from different fields (for example so-

cial studies or journalism) in their artistic practice. 

It was noted that most students already have this 

interdisciplinary mindset when entering the pro-

gramme. Students remarked that the differences 

in background and approaches within the student 

body add to the interdisciplinarity of the pro-

gramme. In group work, students are also con-

fronted with the different backgrounds and disci-

plines of their peers. Dealing with these differ-

ences is part of an ongoing conversations stu-

dents have with themselves, their peers and lec-

turers.  

 

Links with professional practice 

Different ways are used to align the programme 

with the demands of and developments in the 

professional field. First, the staff involved com-

prises a large proportion of active professionals. 

In addition, alumni and partners within and out-

side of the larger iArts network are involved. The 

programme organises regular consultation ses-

sions with work-field representatives (including 

iArts alumni) to review the programme and grad-

uation works. In addition, the iArts’ competences 

are validated and it is discussed how the pro-

gramme can continue to develop in-line with 

these competences.  
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The committee met with several representatives 

from the professional field during the site-visit 

and learned that the three pillars of the pro-

gramme (entrepreneurship, social engagement 

and interdisciplinarity) are valued by the profes-

sional field. The programme enables students to 

create their own profile in which they become the 

professional version of themselves. This is 

deemed valuable in a world where boundaries are 

blurring. In addition, it was remarked that the pro-

gramme could be more attentive to student’s 

needs to follow their own interest as opposed to 

the iArts concept.  

 

Considerations 

Based on the discussions and the examination of 

underlying documentation, the committee con-

cludes that intended learning outcomes of the 

programme tie in with (inter)national require-

ments for (international) Arts programmes, and 

are in tune with the demands from the profes-

sional field. The competence matrix shows the re-

lation between the competences and the compo-

nents and assessment criteria of the graduation 

year. Based on this, the committee concludes that 

all competences are assessed at end-level.  

 

The committee supports the shift in focus the 

programme is making from product to process. 

The committee is of the opinion that this will offer 

(even) more room for learning rather than pre-

senting.  

In the discussions concerning interdisciplinarity, 

the committee noted a methodological interpre-

tation of this concept: Interdisciplinarity is real-

ised by working together with students, teachers 

and external parties from different backgrounds 

or by applying skills and knowledge in a different 

setting. Even though the committee recognises 

the value of this, it also strongly recommends the 

programme to dedicate more time to a shared re-

flection on the concept of inter- and transdiscipli-

narity (a benchmark vis à vis international pro-

grammes who depart from the same concepts 

might be useful input). Involving lecturers in this 

can also ensure a more shared concept of inter-

disciplinarity and a deeper sense of quality of this 

concept. In addition, the committee suggests the 

programme to invest in shared reflection on the 

iArts strategy, allowing it to be handled more 

consciously, and also to evolve.  

 

The committee concludes that the programme 

has adequate contacts with the professional field, 

which contribute to the relevance and topicality 

of the programme. Lecturers have ample (inter-

national) professional experience and alumni and 

guest lecturers are invited on a regular basis.  

 
Based on the interviews and examination of the 

underlying documentation, the committee con-

cludes that the intended learning outcomes meet 

the standard. 
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2. Teaching-learning environment 
 

The committee concludes that the programme enables students to realise the intended learning outcomes 

(competences). The professional orientation of the programme is reflected in the entrepreneurial focus and 

skills. Students learn to take responsibility for their own professional practice. The projects provide students 

with ample opportunities to work on their professional skills, also in collaboration with external partners. 

Research is practice based and intertwined with student’s professional practice. The committee supports 

the restructuring of the Research and Development Lab with a focus on strengthening academic research 

skills.  

The competences have not yet been translated into specific learning goals for each component. The com-

mittee recommends the programme to explicitly align the intended learning outcomes with learning goals 

of the different components and accompanying assessment criteria. 

Even though the four-year variant is available, all students have (until now) enrolled in the three year variant. 

The committee urges the programme to also effectively offer a four-year variant. This could open the pro-

gramme to a wider population of students. The structure of the learning environment and the small and 

informal scale of the programme allow for interactive contact between students and lecturers and an indi-

vidual approach. Defining and implementing a shared pedagogical and didactical framework can contribute 

to the quality of teaching and the sense of community. The legal enrolment criteria are applicable to the 

programme and an intensive and selective enrolment procedure is in place. The facilities available for stu-

dents are adequate. Lecturers are committed and competent. The committee values the introduction of 

year teams. The committee concludes that the programme meets this standard. 

 

 

Findings 

The programme aims to offer a practise-oriented 

environment in which project-based learning is 

the predominant teaching method. This enables 

the programme to create space for a wide variety 

of experimentation, situational learning and rele-

vant focus. Students are trained to adapt to a pro-

fessional partner or client’s specific requests and 

how to create professional contacts. The afore-

mentioned focus on entrepreneurial mentality is 

reflected in this. The programme collaborates 

with a wide range of organisations including Ge-

meente Maastricht, Bureau Europa (Maastricht), 

Bonnenfantenmuseum (Maastricht), Museum Dr. 

Guislain (Ghent, BE), Radboud University, Wa-

geningen University, the American University in 

Paris and the Research Centre for Arts and Auton-

omy in the Public Sphere (Maastricht).  

 

The first year focuses on discovering students ar-

tistic skills; and providing a framework from which 

students can practise deconstructing different 

themes and creating relevant outcomes. The de-

velopment of artistic talent, artistic and theoreti-

cal research skills, and multi-disciplinary partici-

pation are key elements of this focus. In the first 

year there is a bigger emphasis on group-work. 

The second year offers students a more autono-

mous way of working. The different projects are 

focused on personal development and defining 

an individual practise. Students further develop 

their skills, with a focus on using those skills to 

further communicate their own position in their 

practise.  

The third year, the graduation year, is dedicated 

to autonomy and the development of personal 

projects. During this year, students work on their 

graduation portfolio, that consist of a position pa-

per, a graduation project, a collaborative public 

event and the documentation and evaluation of 

this. The graduation year is further elaborated on 

in standard 4. 

 

In the first two years, students participate in four 

projects a year and in the yearly ignition phase. 
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The latter takes place in the first three weeks of 

the academic year. In the first year ignition phase 

students are introduced to the iArts environment 

to obtain the right mind-set for their studies. All 

projects comprise ten weeks during which stu-

dents explore the five phases of the iArts strategy 

(see also standard 1). The first eight weeks focus 

on learning, researching and working on a spe-

cific topic. After that students present the out-

come of their research. In the final week (Docu-

mentation & Evaluation week), students from 

multiple years present the documentation of their 

individual project process and reflect on this with 

their (guest) lecturers.  

 

To create structure for students, the first year pro-

jects are organised in domains: Arts & Research, 

Arts & Society, Arts & Culture and Arts & Science. 

In the second year, these domains become less 

prominent and students have more opportunities 

to create their own projects.  

 

In the first Art & Research project students ex-

plore the question ‘What is artistic research?'. 

Through weekly workshops students are intro-

duced to multiple practices of artistic research in 

different working fields. This leads to an interdis-

ciplinary wrap-up of the project, in which students 

exhibit the accumulation of their work through-

out all the workshops. This is the only project in 

the first year that does not have an external part-

ner and has a focus on the internal structure of 

iArts. In the fourth project focusing on Arts & Sci-

ence, students explore a sustainable relationship 

with landscapes and nature, conduct research and 

discover new insights in the flower fields, while 

also collecting scientific data. The results are pre-

sented in a scientific report, an artist’s book and 

an exhibition.  

 

The first two projects of the second year still pro-

vide students with a structured environment with 

a pre-determined topic and external partners. In 

the first project students explore the topic of de-

coloniality, with a focus on the fashion industry. 

In the third and fourth projects the autonomy and 

freedom of students is greatly increased: students 

are expected to use their experience of the iArts 

strategy to create structure and focus for them-

selves. 

 

In the final period (project) of the second year 

students define a general topic for their gradua-

tion year. Students explore the broad context and 

possibilities of their topic and create an outline of 

how they will explore it in their graduation year. 

This outline is written down in a graduation strat-

egy, which is  a requirement for students to enter 

the final year.  

 

During the site visit, alumni noted that the pro-

gramme enabled them to work more interdisci-

plinary and ensured that they can sustain them-

selves as a professional. Alumni remarked that 

they can actively engage in interdisciplinary pro-

cesses in different phases and fields and as a pro-

fessional are able to move into different direc-

tions. Alumni feel capable of defining their inten-

tions with their practice and implementing this. In 

addition, the programme taught them how to 

learn and how to approach projects. The projects 

offered a safe environment, with focus on the 

professional world outside the programme, in 

which alumni quickly learned ‘what’s at stake’. 

Alumni value that research is now a more integral 

part of the programme. Moreover, alumni appre-

ciate the international character of the pro-

gramme and the interaction with their interna-

tional peers.  

 

Students value, the committee learned during the 

site visit, the social relevance of the projects they 

engage in. And the variety offered in the pro-

gramme. In addition, students noted that since 

the duration of the projects is only two months, 

the projects sometimes lack depth.  

 

Research skills 

Regarding research skills, the programme aims to 

teach students how to conduct research in multi-

ple forms. Research skills are part of the projects 

and of the Research and Development Lab in the 

first and second year. In the Research and Devel-
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opment Lab, students reflect on research meth-

ods, the documentation of their own process and 

their own methods in this. Students learn to use 

their ‘toolbox’ to explore their own fascinations. 

And learn to reflect on the value and ethics of the 

artistic interventions they develop within their 

projects. 

 

During the site visit, the committee learned that 

the Research and Development Lab is currently 

being restructured, with a focus on artistic re-

search, artistic evaluation and the incorporation 

of research methodologies from other disciplines. 

In this, the programme collaborates with the Re-

search Centre for Arts, Autonomy and the Public 

Sphere of Zuyd Hogeschool. 

 

The committee noted that in the education and 

examination regulations the learning goals are 

the same for all parts of the programme. With re-

gard to this, students remarked that since the 

programme constantly focuses on the seven 

competencies, they get an overview of their de-

velopment on these competencies. Permanent 

reflection on the competencies and the personal 

development also adds to this. In addition, stu-

dents value that they are guided towards their 

own path, rather than a specific learning goal that 

applies to all students. Students experience being 

guided and challenged, while carving out  their 

own talents and personal path. The personal con-

tact with and individual feedback from their lec-

turers is helpful in this.  

 

Home-based learning 

The project-based learning is supported by so 

called ‘home-based learning’. Home-based learn-

ing comprises classes that focus on theory, meth-

odology, research and technical aspects. Home-

based learning aims to provide students with the 

tools needed for their own explorations. Home-

based learning includes journalistic research, phil-

osophical sessions, creative writing, visual lan-

guage classes, physical research such as singing 

and body awareness and ‘designing entrepre-

neurial attitudes’ classes. The latter aims to train 

students on how to connect the different ele-

ments of their process into one cohesive practice. 

This includes an exploration of their work, their 

approaches, partners and audience of choice. In 

the third project of the second year, the home-

based learning classes are reduced and students 

focus on the assignment and cooperation within 

their project of choice. The home-based learning 

classes are replaced with opt-in coaching for writ-

ing and philosophical dialogue, to support stu-

dents in writing their graduation strategy.  

 

Structure 

The programme is offered in a four-year variant 

(240 EC) and a three-year accelerated variant (180 

EC). The latter is for students with a pre-university 

degree and other students who have displayed 

the adequate level of qualifications. The pro-

gramme notes that by successfully completing 

the first year, students have displayed an ade-

quate level which allows them to enrol in the 

three-year variant.  

 

The site visit learned that even though the pro-

gramme is also offered in a four-year variant, all 

students enter the three year variant. This is based 

on their accomplishments in the first year. It was 

remarked in the discussions that the intensive and 

selective intake procedure is also helpful in this: 

this ensures that the selected students are in po-

tential able to finish the programme in three 

years. In addition, it was stated that the diversity 

of students and their individual graduation trajec-

tories also suits the three year variant. Students 

who want to specialise opt for a masters’ pro-

gramme after finishing iArts. It was also noted 

during the site visit that with the increasing stu-

dent numbers, the four year variant could be of-

fered again. In addition, more focus on academic 

skills, specific disciplinary skills and connection to 

the research centre were also mentioned regard-

ing implementing the four-year variant.  

 

By means of project-based learning, in combina-

tion with the iArts strategy (standard 1), students 

are guided through different projects each year. 
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In these projects, students are expected to ana-

lyse and deconstruct socially relevant topics, with 

an inter- and trans- disciplinary focus. In the pro-

jects students develop different relevant skills and 

working methods, and learn how to fluidly and 

flexibly adapt their pre-existing and developing 

skills for different situations. The programme 

notes that project-based learning is also used as 

a tool to simulate a professional working environ-

ment. 

 

During the site visit, lecturers noted that teaching 

by example and self-development are very im-

portant. This includes creating a learning environ-

ment where lecturers themselves show the im-

portance of learning. And this includes support-

ing students in becoming self-secured and to be 

self-confident in their abilities. Lecturers also re-

marked that the programmes vision on teaching 

and education is not structurally debated and re-

flected on during team meetings.  

 

The programme noted in the self-evaluation re-

port that finding a better balance between train-

ing students in handling a professional workload 

and maintaining an achievable programme needs 

fine tuning. In addition, the workload of the pro-

gramme was remarked in the student chapter. 

With regard to this, alumni the committee met 

with, mentioned that the programme is quite de-

manding. Students are expected to be self-suffi-

cient and to create their own path. This is valuable 

but can also be confusing and demanding. In ad-

dition, the group of students and lecturers is 

broad and diverse in background, which requires 

students to constantly position themselves to 

peers and lecturers. This can also be demanding. 

This however, also enables them to interact and 

engage with a broader group of people.  

In the meeting with the lecturers, the demanding 

character of the programme (for both students 

and lecturers) was recognized; it is on the agenda 

of the programme team and the programme 

manager. Improving the planning and organisa-

tion of the programme is one of the actions in 

this.  

 

Recent developments 

In 2020 the programme was offered online for a 

larger part. Students noted that arts education 

with online classes is quite difficult. Students es-

pecially miss the more practical classes and the 

workshops. Students do however feel supported 

and heard by their lecturers during these times. If 

needed, schedules could be changed.  

 

Incoming students 

The legal enrolment criteria apply to programme. 

The programme has an intensive and selective 

admission procedure in place, comprising three 

selection rounds. Within these rounds, candidates 

take part in both individual and group-based ac-

tivities, observed by the selection panel. Candi-

dates who show an interest in artistic research 

and possess personal motivation, pre-existing ar-

tistic talent, and a suitable command of the Eng-

lish language are selected for admission into the 

programme. The admissions procedure aims to 

select students that have a desire to broaden their 

practice to become more trans-disciplinary, to ac-

tively engage in social change, and possess artis-

tic talent and an inquiring, ambitious attitude. In 

addition, the admissions procedure provides can-

didates with an impression of the programme 

through the introduction of the iArts strategy and 

the different activities.  

 

Alumni noted during the site visit that starting in 

the intake, they were prepared for the dynamics 

and the workload of the programme and the de-

mands it places on them. Students remarked that 

the opportunity to follow their own interest and 

the focus on process rather than end product 

were key in choosing the programme. In addition, 

students value that they can build up on their 

prior education or experience in their artistic pro-

cess. The perspective on the professional field 

was also relevant in choosing the programme.  

 

Staff 

The programme is taught by a core team of lec-

turers. This team consists of 12 lecturers, compris-

ing 3,25 fte, plus guest lecturers (approximately 2 

fte). Lecturers have different backgrounds in for 
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example visual arts, creative writing, technology, 

philosophy, film making or teaching. The pro-

gramme aims for lecturers that are experts in their 

own field and are able to contextualise their spe-

cific knowledge in an entrepreneurial framework.  

  

In addition, external independent professionals, 

entrepreneurs and experts are involved as guest 

lecturers. With the external lecturers, the pro-

gramme aims for students to experience different 

approaches, techniques and learning environ-

ments. According to the programme, this sup-

ports students in their fluid and flexible approach 

to tackling assignments. External lecturers are in-

volved in the projects as project leaders and in the 

home-based learning classes.  

 

Starting academic year 2020 – 2021, the staff is 

organised in self-organising year teams. Each 

year team consists of core lecturers, of which one 

is also part of the programme team. The pro-

gramme team is responsible for the coherence of 

the programme, the implementation of the iArts 

vision and the future development of the pro-

gramme. The programme aims to connect lectur-

ers to the programme by keeping them informed 

about the content, involving them in the develop-

ment of the programme and by asking for their 

professional input. The site visit learned that lec-

turers are in general content with working in year 

teams. Within the year team lecturers meet on a 

regular basis and attend presentations of each 

other’s projects or classes. It was also noted that 

the programme organises two to three meetings 

per year for all lecturers. Recently so-called bridge 

talks have been introduced where students and 

lecturers have a collective dialogue.  

 

The programme notes that working with profes-

sionals in their field implies that not all lecturers 

are teacher trained. To ensure that the level of 

teaching is maintained, the year teams check in 

on external (guest) lecturers every three weeks. In 

addition, the programme aims to develop a 

clearer educational framework in which lecturers 

can implement their own expertise. 

 

Alumni valued the diversity and different voices 

of their lecturers, the committee learned during 

the site visit. In addition, students are positive 

about their lecturers openness. They feel equal to 

their lecturers and work together as a team.  

Lecturers noted that teaching in the programme 

is inspiring for their own professional practice. 

Since students individual paths are very different, 

lecturers are expected to stay up to date and be 

prepared to dive deep into their own knowledge 

to support students in their individual journey.  

 

Language 

The programme aims to prepare students for an 

international professional career and is therefore 

taught in English. The programme notes that this 

also matches the international character of the art 

scene. In addition, the use of English as the com-

mon language in the programme allows for a 

broad spectrum of international student admis-

sions and provides the opportunity for Dutch stu-

dents to expand their future possibilities.  

 

Regarding the English level of the lecturers in-

volved, Level B2 or higher is required. Moreover, 

the lecturers of the home-based learning class in 

English evaluate lecturers use of English during 

staff meetings. Starting academic year 2021 – 

2022, lecturers will be reviewed based on their 

English level. If needed, support in the form of 

English language courses will be available.  

 

Infrastructure 

The programme is executed at the Maastricht In-

stitute of Arts of Zuyd Hogeschool. The majority 

of classes are held in the three classrooms availa-

ble to the programme. Students have access to 

the different studios, including the metal, ceram-

ics, wood, textile and goldsmith workshops. In ad-

dition, the editing studios, music recording 

booths and theatre halls are also available for stu-

dents.  

 

Tutoring and student information  

The programme focuses on supporting students 

in finding and developing their own practice and 

professional path. Therefore, the core staff also 



16  LPA (v2021)  

includes mentors. Mentors provide students with 

feedback on their personal development. In the 

first year, students have three individual sessions 

with one of the two mentors, in addition to group 

coaching. In the second year, students are as-

signed an individual mentor who will support 

them throughout the remainder of the pro-

gramme. Students can choose their mentor from 

the core staff involved. In the third year, students 

also choose an additional external coach for guid-

ance and support. The programme has a binding 

study advice of 56 EC in the first year.  

 

Considerations 

The committee concludes that the programme 

enables students to realise the intended learning 

outcomes. The committee noted that in the edu-

cation and examination regulations, all compo-

nents of the programme address all compe-

tences. The competences (and accompanying in-

dicators) have not been translated into specific 

learning goals for each component. The commit-

tee recommends the programme to explicitly 

align the intended learning outcomes with learn-

ing goals of the different components and ac-

companying assessment criteria.  

 

The programme effectively addresses profes-

sional skills. The professional orientation of the 

programme is reflected in the entrepreneurial fo-

cus and skills. Students learn to take responsibility 

for their own professional practice. In addition, 

the projects provide students with ample oppor-

tunities to work on their professional skills, also in 

collaboration with external partners. The projects 

presented during the site visit showed social en-

gagement, entrepreneurial skills and collabora-

tion with external (and international) partners.  

 

The committee also concludes that research skills 

are adequately addressed. Research is practice 

based and intertwined with student’s professional 

practice. The committee supports the restructur-

ing of the Research and Development Lab with a 

focus on strengthening academic research skills. 

Above all, the committee sees the added value of 

the involvement of the Research Centre for Arts, 

Autonomy and the Public Sphere of Zuyd 

Hogeschool in this.  

 

The structure of the learning environment and the 

small and informal scale of the programme allow 

for interactive contact between students and lec-

turers and an individual approach. The committee 

recommends the programme to, together with 

lecturers, define and implement a shared peda-

gogical and didactical framework. This can con-

tribute to the quality of teaching and the sense of 

community. In addition, this can also be beneficial 

with increasing student numbers and especially 

(young) students enrolling directly from second-

ary school.  

 

The legal enrolment criteria are applicable to the 

programme. The intensive and selective selection 

procedure allows for care in selecting students 

and ensures that motivated students enrol the 

programme. The committee establishes that at 

the one hand the programme attracts students 

that want to broaden their view and after iArts en-

rol in a master’s programme to deepen their 

knowledge. And on the other hand, the pro-

gramme attracts students that (after a more dis-

ciplinary education) are in search for integration 

of their knowledge and skills.  

 

The committee established that until now, all stu-

dents have enrolled in the three-year variant. 

Even though the programme of the four-year var-

iant is presented in the education and examina-

tion regulations, this variant has not yet been ex-

ecuted. The NVAO committee involved in the ini-

tial accreditation of the programme noted that 

since the programme is about developing into a 

critically engaged artist and not so much about 

intellectual baggage of students, a three-year var-

iant should not be considered realistic for every-

one. The current committee concurs with this 

view, and urges the programme to also effectively 

offer a four-year variant. This could open the pro-

gramme to a wider population of students. 

 

The committee concludes that the programme is 

taught by committed and competent lecturers. All 
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lecturers have their own (international) practice. 

The committee noted however that the size of the 

staff appointments is quite small. During the site 

visit is was made clear that increasing the con-

tracts of the staff is on the agenda of the pro-

gramme manager and the academy. The commit-

tee supports the introduction of year teams. This 

can strengthen the lecturers connection to the 

programme and the sense of community.  

 

The international character of the programme re-

flects the international orientation of the ex-

panded art field. The committee has observed 

that the presence of both international students 

and lecturers supports the international position-

ing of the programme. The committee therefore 

concludes that the international name of the pro-

gramme is appropriate.  

 

Based on the interviews and examination of the 

underlying documentation, the assessment com-

mittee establishes that the programme meets 

this standard. 
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3. Student assessment  
 

The committee concludes that an adequate system of assessment is in place. Adequate measures are taken 

to guarantee the validity, reliability, intersubjectivity and transparency of the assessments, by using the 

more-eye-principle in all summative assessments, including external experts and by using written feedback. 

In addition, the committee establishes that the programme takes great care in the assessment process. The 

assessment criteria used in the programme are however not directly aligned with the overall competences 

(intended learning outcomes) of the programme. The committee strongly recommends the programme to 

implement the overall competences in the assessment forms, in all phases of the programme. And to use 

the overall competences for making students individual development explicit during the (different phases 

of the) programme. The board of examiners is active in safeguarding the quality of the assessments and 

end level of the programme. The committee concludes that the programme meets this standard.  

 

 

Findings 

The programme aims for a constructive assess-

ment procedure through cooperating and con-

versing with students themselves. The pro-

gramme is currently implementing two coopera-

tive forms of assessment: overall block assess-

ments and study progress assessments.   

 

In the first two years, students are assessed four 

times per year, at the end of every project. Stu-

dents then receive the overall assessment of that 

period. Students are assessed by their home-

based learning lecturers and their core project 

lecturers. The core project lecturers assess stu-

dents’ progress and their participation during the 

project and the culmination of their work de-

picted from their final project presentations. The 

programme has defined specific assessment cri-

teria for the first two years, These include the 

quality of final work, presentation, quality of re-

search and research methodologies and the abil-

ity to comprehend theoretical ideas and con-

cepts.  

The home-based learning is assessed based on 

students participating in class. 

 

After each semester students receive a study pro-

gress grade. This grade is determined during an 

assessment meeting by core project lecturers, 

home-based learning lecturers and an impartial 

chair. The study progress grade represents stu-

dents overall development throughout their iArts 

education. It is focused on individual develop-

ment and dependent on the improvement of the 

core project and home-based learning grades. 

The programme also uses the study progress 

grade as a moment of feedback for students, and 

for students to have a wider understanding of 

their development throughout the programme 

and the formulation of their overall progress.  

 

The third year comprises four assessment mo-

ments: the position paper, the graduation project, 

the collaborative public event and the documen-

tation and evaluation. This is elaborated on in 

standard 4. 

 

Alumni noted during the site visit, that they value 

the feedback from their lecturers over their grade. 

The intention of the programme to involve stu-

dents in the grading is appreciated by the alumni 

the committee met with.  

 

During the site visit, lecturers mentioned that in 

academic year 2019 – 2020, lecturers reviewed 

the assessment criteria in a joint session. This was 

very helpful in finding a common denominator in 

assessing students.  

 

Students are, in general, content with the assess-

ments. During the site visit, students noted that 
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the assessment criteria reflect the processes that 

lead to the end result. Students also remarked 

that even though the assessment criteria may 

seem general, the small scale character of the 

programme and the frequent interaction with 

their lecturers ensure that the assessment and 

feedback are careful and valuable. In addition, the 

general criteria can be applied for and interpreted 

for each project, which is also helpful according 

to students.  

 

Board of examiners 

The iArts board of examiners ensures that those 

who have passed the final examination possess 

the knowledge, understanding and skills as set 

out in the education and examination regulations. 

The board, among other things, appoints exam-

iners, grants exemptions and approves learning 

paths outside the programme.  

 

The board of examiners randomly checks the 

quality of the different parts of the graduation 

year. In 2020 for example, the board of examiners 

reviewed a collection of position papers. This re-

sulted in a recommendation to implement cali-

bration sessions. The programme will organise 

these twice in the graduation year, providing in-

ternal assessors and independent assessors the 

opportunity to align their assessments and to en-

sure that the criteria are interpreted in the same 

way.  

 

During the site visit, the committee met with rep-

resentatives of the board of examiners. It was 

confirmed that calibrations sessions are held on a 

regular basis. In addition, at every assessment 

meeting at least one representative of the board 

of examiners is present. In the near future, the 

board of examiners will look into the conse-

quences of the programme’s shift in focus from 

product to process for assessment and assess-

ment criteria.  

In assuring the authenticity of the students work, 

the position paper is important. In the position 

paper students position themselves in their own 

authentic way in their chosen field. 

 

Recent developments 

In 2020 the programme was offered online for a 

larger part. In addition, assessments were also 

online. For every year a coordinator was ap-

pointed, who had to consult with lecturers and 

the board of examiners on the one hand, and with 

students on the other about the desirability and 

feasibility of alternatives. For the final year the cri-

teria were, in cooperation with the graduating 

students, adapted to the online situation. 

 

Considerations 

The committee concludes that an adequate sys-

tem of assessment is in place. The measures taken 

to guarantee the validity, reliability and transpar-

ency of the assessments match the formative and 

intersubjective assessments within art education. 

These include using the more-eye principle, as-

sessment criteria and written feedback. In addi-

tion, the committee establishes that the pro-

gramme takes great care in the assessment pro-

cess.  

 

The committee notes that the assessment criteria 

in the first two years and of the different parts of 

the graduation year are not yet directly aligned 

with the overall competences (intended learning 

outcomes) of the programme. The committee 

strongly recommends the programme to imple-

ment the overall competences in the assessment 

forms. And to use the overall competences for 

making students individual development explicit 

during the (different phases of the) programme.  

 

The board of examiners is active in safeguarding 

the quality of the assessments. This includes ap-

pointing examiners, organising calibration ses-

sions, attending examinations and screening as-

pects of the graduation year. The yearly reports of 

the board of examiners show that the board is on 

point.  

 

Based on the interviews and examination of the 

underlying documentation, the committee estab-

lishes that the programme meets this standard. 
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4. Achieved learning outcomes  
 

Based on the studied documents and the interviews, the committee concludes that graduates of the pro-

gramme achieve the required bachelor level and the intended learning outcomes (competences). The com-

mittee also established that the programme has an adequate graduation procedure in place. The themes 

addressed in the graduation files were relevant and interesting. The projects presented during the site visit 

were interesting and demonstrated social relevance. The feedback on the position papers could be more 

directly related to the competences (see also standard 3). And the committee notes that in the written 

products the quality of contextualisation and the use of and reflection on literature can be improved. The 

discussions with students and alumni confirmed the adequate level of the programme; they are capable of 

creating their own interdisciplinary practice within the professional field. The committee concludes that the 

programme meets this standard. 

 

 

Findings 

As mentioned before, the third year is the gradu-

ation year. In the second year, students have laid 

out their graduation strategy, describing their 

plan for the graduation year. In the graduation 

year, students autonomously work on their posi-

tion paper, graduation project, collaborative pub-

lic event and their documentation and evaluation. 

Students are expected to use the iArts strategy 

throughout the whole year, with each phase of a 

student's project also representing a phase of the 

iArts strategy. Students are required to involve 

the input of external coaches and project part-

ners. An external coach is a professional contact 

chosen by a student to provide project specific 

expertise and mentoring. A partner is an individ-

ual or organisation that collaborates with the stu-

dent in the creation of the collaborative public 

event.  

 

The students individual mentor (or graduation 

coach) works alongside the student to support 

them in achieving a professional standard in their 

project development. For each student twenty-

five hours of coaching sessions is available during 

the year. The graduation coach maintains an 

overview of the student’s project and stays in 

contact with the external coaches and partners.  

 

The programme defines four key moments of of-

ficial hand-ins, which are all graded individually 

and together create a student's graduation port-

folio. These include the aforementioned position 

paper, the graduation project, the collaborative 

public event and the documentation and evalua-

tion. Every phase includes comeback days with 

workshops, artistic dialogue, peer sessions and 

other sessions to prepare students for this specific 

phase of their graduation year. 

 

In the position paper students define the specific 

context of their project topic and their own per-

sonal vision. The position paper represents stu-

dents artistic and theoretical research and posi-

tioning within the development of their future 

professional field and individual practice. Stu-

dents present their paper to the staff and their 

peers, after which a Q&A session is held. The po-

sition paper is assessed on seven criteria, includ-

ing content, research and authenticity. The posi-

tion paper is assessed by the writing coach and 

the graduation coaches (not the student’s gradu-

ation coach).  

 

After completing their position paper, students 

embark on their graduation project. The gradua-

tion project results in the production and presen-

tation of an artistic concept. The artistic research 

for the graduation project builds on the research 

in the position paper. In this phase of the gradu-

ation year, students also develop a draft impres-

sion of their final collaborative public event. This 
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includes a written concept which translates stu-

dents research and ideas into an artistic exhibi-

tion, intervention or product of their choice. The 

artistic concept is assessed by three assessors, 

based on eight criteria. These include quality of 

research and research methodologies, strength of 

the conceptual ideas and translation into form 

and quality of final work.  

 

The initial concept of the graduation project is as-

sessed (pass / fail). During this phase students 

also select their external coach, which has to be 

approved by their graduation coach. After ap-

proval of their concept, students start working on 

their final work for their collaborative public 

event. This event can take any form, can be held 

at any place and represents the culmination of 

students work from the rest of the year. In creat-

ing their event, students work together with their 

project partner. The event should give insight in 

students future professional work and their ability 

to work with their partners. Students are expected 

to execute their project in a public environment 

that positions them in relation to their audience 

and working fields. The collaborative public event 

is assessed by an impartial graduation coach (not 

the student’s graduation coach), an independent 

assessor and a co-assessor. The criteria include 

process, entrepreneurial aspects and content and 

relevance of the final work.  

 

After completing the collaborative public event, 

students finalise their documentation and evalu-

ation. This results in a presentation moment in 

which students reflect on their overall process 

throughout the year. The presentation moment is 

held for staff, peers, current students and an ex-

ternal assessor. The presentation moment is a col-

lective event organised by the graduates. Stu-

dents are assessed by the same assessors of the 

collaborative public event and an external asses-

sor representing the working field.  

 

In 2020 the collaborative public event and the 

documentation and evaluation presentations 

were held online. In addition, students could opt 

for graduation in July or in August. These changes 

were documented in the graduation manual and 

have been coordinated with and approved by the 

board of examiners. 

 

Alumni are involved in the programme in hosting 

workshops on the comeback days in the third 

year. The programme organises alumni days dur-

ing which alumni can present their practice and 

share their expertise with staff and current stu-

dents. To further increase the involvement of 

alumni the University College Maastricht Think 

Tank provided the programme with suggestions 

to create an online and offline collective space. 

These suggestions will be implemented by the 

programme. The studied documentation shows 

that the majority of the alumni work globally in a 

wide range of professional fields.  

 

Considerations 

The committee concludes that the programme 

has an adequate graduation procedure in place. 

The committee values that, in assessing students 

final work, multiple examiners, including external 

experts are involved. 

 

To assess whether students achieve the compe-

tences and the required end-level, the committee 

studied 15 files from students including their po-

sition paper, work presented during the docu-

mentation and evaluation event and online regis-

trations of the (online) graduation event. Based 

on this, the committee concludes that students 

achieve the bachelor’s level. The themes ad-

dressed were relevant and interesting. The pro-

jects presented during the site visit were interest-

ing and demonstrated social relevance.  

 

The feedback on the position papers was to the 

point, albeit not directly related to the compe-

tences (see also standard 3). The committee is 

also of the opinion that in the written products 

the quality of contextualisation (or artistic re-

search), the use of literature and the reflection on 

the used literature, can be improved. The commit-

tee considers that the planned strengthening of 

academic skills in the Research and Development 
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Lab (as mentioned in Standard 2) will benefit to 

this.  

 

The meetings with students and alumni during 

the site-visit confirmed the adequate level of the 

programme and the final works. Following their 

needs, they either successfully create their own 

interdisciplinary career path, or found an appro-

priate master’s programme to deepen their 

knowledge. 

 

Based on the interviews and examination of the 

underlying documentation, the committee estab-

lishes that the programme meets this standard. 
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Attachment 1 Assessment committee 
 

 

Naam panellid  Huidige functie en relevante vorige functie(s) 

Drs. R.R. (Raoul) van Aalst Panel chair AeQui   

Prof. ir. L. (Liesbeth) Noordegraaf-

Eelens 

Full professor Transformative Higher Education and Director of 

Education at Erasmus University Rotterdam and lector Transdisci-

plinary Education Innovation at Codarts, University for the Arts.  

B. (Barbara) van Lindt, MA  

 

Managing director and Artistic Coördinator of the Kaaitheater in 

Brussels.  
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Attachment 2 Programme of the assessment 
 

2 February 2021 

 

Online  

Time to be determined welcome and preparation time for panel (1,5 h) 

 

19.30 – 20.30 open office online  

 

 

3 February 2021 

 

9.00 – 10.15 pitch Interdisciplinary Arts (iArts) 

  Presentation student products 

 

10.30 – 12.00 panel session with students and teachers  

12.00 – 12.15 panel session students only 

 

12.15 – 13.00 lunch  

 

13.00 – 13.45 panel session with examination board and student participation council  (4 persons) 

 

14.00 – 15.00 panel session with representatives professional field & alumni 

 

15.15 – 16.00 panel session with management 

 

16.00 – 17.30  panel discussion (private) 

 

17.30 – 18.15 panel feedback to team, teachers and students 
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Attachment 3 Documents 
 

 

• Self-evaluation report and appendices 

• Educational profile iArts 

• Education and examination regulations iArts 

• iArts Program 2019 2020 overview 

• Ingezet Personeel iArts  

• Selection assessment-procedure-iArts 2019 2020 

• Competencies matrix 

• Graduation manual iArts 2019 2020  

• Graduation Manual_2020-2021 

• A corona adapted graduation track 

• iArts mission strategy and process 

• iArts Strategy 

• Jaarverslag examencommissie 2019-2020 

• Jaarverslag examencommissie FAM 2018-2019 

• Examples of student works 

• Graduation Projects of 15 students 

 


