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SUMMARY

On 20 and 21 November 2024, an external and independent accreditation panel visited the
Bachelor of Science (BSc) in Entrepreneurship and Business Innovation (E&BI) at the Tilburg
School of Economics and Management of Tilburg University. After its initial accreditation, the
three-year full-time English-taught programme was launched in September 2020. At the time
of the site visit, the BSc E&BI was in its fifth year of implementation with two cohorts having
completed the programme nominally.

The BSc E&BI has a clear and outspoken profile - from ideation to execution, students explore
the complexities of entrepreneurship and business innovation, refine their abilities to identify
opportunities, develop innovative solutions, and navigate the challenges of starting and growing
a business - which complements the programme portfolio of the school and aligns with the
educational vision of the university. The intended learning outcomes have been revised since
the start of the programme and their current formulation does justice to the E&BI profile,
domain, level and orientation. If anything, the panel noticed that the curriculum contents exceed
the breadth of the current learning outcomes and advises the programme to adjust the learning
outcomes in due course. The E&BI programme consults its stakeholders frequently: the
contacts to students, staff, alumni, professional field and Advisory Board are an important asset
in monitoring and boosting the quality and relevance of the programme.

The teaching and learning environment of the E&BI programme is up to standard. The panel
endorses the English name of the programme, as well as the decision to offer the E&BI
programme in English: the international dimension enriches the teaching and learning
environment for both Dutch and non-Dutch students. Both the curriculum and the didactic
approach do justice to the programme’s unique profile and its diverse audience. The small-scale
experiments, the guest lectures, the interactive tutorial sessions and the peer feedback sessions
all contribute to creating a high-standing learning environment in which students acquire
competencies that will serve in their later professional life. In addition to studying on campus,
students also work on real-life entrepreneurial challenges in the Deprez building, a state-of-the
art facility in the city centre. Furthermore, the management is commended for its openness on
the challenges of the past: the E&BI programme overcame several teething problems —
unexpectedly high intake, shortage of properly qualified staff and thesis supervisors, COVID
lockdowns and student reluctance to attend classes — but is now operating in a viable and
sustainable way. During the visit, the panel noticed a positive vibe as students, staff and work
field contacts together form a community of like-minded and committed E&BI ambassadors.

The E&BI programme can rely on a system of assessment that is embedded in long-standing
policies and practices of the school. Each assessment is subject to the four-eyes principle and
fulfils the requirements of validity, reliability and transparency. The mix of summative and
formative assessment methods addresses varying needs, supports diverse learning styles and
altogether reflects the E&BI profile and objectives. Management, staff and students are on the
same page regarding the use of generative Al in education and assessment. Furthermore, there
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are clear checks and balances in place to safeguard the quality of assessment through the
Examination Board and the Assessment Assurance Committee. If anything, the panel found that
the recommendations of these safeguarding bodies deserve a stricter follow-up.

The intended learning outcomes of the BSc E&BI are assessed - and demonstrated - in a
systematic way. Hence, students who graduate the bachelor E&BI have achieved the learning
outcomes. Moreover, the programme prepares its students in an optimal way for a follow-up
master study or a career as self-employed entrepreneur: they do very well in both general and
specialist master programmes, while the sheer number of graduates who become or continue as
self-employed entrepreneur testifies that the E&BI programme delivers on its ambitions.

As part of its external assessment, the panel reviewed 15 graduation projects and their
evaluation forms. While the set-up of the projects and their different formats were relevant, the
use of scientifically correct qualitative (or multiple) methods in the empirical parts of the
products was rather disappointing. Moreover, the thesis evaluation form — and some of the
assessors — did not seem to pick up on this element, which in some cases led to rather generous
grades. The panel indicated that a combination of three elements may account for its findings:
little attention to research design methods and their application in the curriculum, sub-optimal
supervision during the thesis trajectory, and limited calibration among supervisors and
assessors. After extensive discussions on site, the management outlined on paper a preliminary
set of measures that addressed all possible roots of the problem, and agreed to submit a
comprehensive action plan based on these measures shortly after the visit. The panel considers
this action plan to be a strong blueprint featuring more and in-depth research methods training,
a stronger thesis supervision process, befitting thesis evaluation forms, and calibration sessions
for thesis supervision and grading. The panel is convinced that, taken together, the announced
measures will enhance the quality of thesis preparation, supervision and delivery.

Weighing the pros and cons of programme quality in view of the results of its thesis review, the
panel decided unanimously that the BSc E&BI meets all four NVAO standards and,
therefore, that its overall judgement on the programme quality is positive. Its rationale for
this decision is fourfold: (i) the quality of almost all elements in the assessment framework; (i)
the committed E&BI management who has shown strong problem-solving skills in addressing
the programme’s teething problems; (iii) the concrete and comprehensive action plan that
addresses all root causes right away; and (iv) the embedding of the E&BI programme in a strong
university/school organisation with competent safeguarding bodies, an open feedback culture
and a continuous improvement culture.

On behalf of the entire accreditation panel,
Prof. dr. Celeste Wilderom Mark Delmartino
Chair Secretary

Date: 4 March 2025
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INTRODUCTION

The Bachelor of Science (BSc) in Entrepreneurship and Business Innovation (E&BI) is a young
programme: after its initial accreditation in 2019, the programme was launched in September
2020, in the middle of the COVID-19 pandemic. At the time of the site visit, the BSc E&BI was
in its fifth year of implementation with two cohorts having completed the programme
(nominally). The three-year full-time bachelor is taught in English and aims to educate
entrepreneurial, open-minded, and academically trained thinkers. From ideation to execution,
students explore the complexities of entrepreneurship and business innovation, refine their
abilities to identify opportunities, develop innovative solutions, and navigate the challenges of
starting and growing a business. The BSc E&BI is one of the most recent degree programmes
at the Tilburg School of Economics and Management (TiSEM) and by now fully embedded in
the organisational structure and strategy, vision and mission of Tilburg University (TiU). The
administrative data on the institution and the programme are listed in Annex A.

On behalf of the programme, TiISEM composed a peer review panel and hired an independent
secretary for this single programme assessment. Almost all other degree programmes of TISEM
obtained reaccreditation in 2022. The panel, which was submitted to - and approved by - NVAO
is presented in Annex B.

The site visit schedule was discussed and agreed between the school, the programme, the panel
chair and the secretary. Annex C contains the schedule of the site visit. The programme team
selected representative partners for the various interviews and determined that the development
dialogue would take place right after the final session of the site visit. The results of this
development meeting will be reported separately by the programme team.

In the run-up to the visit, the programme prepared a self-evaluation report (SER) and made this
available to the panel, together with a set of relevant additional materials. As part of this
external review, the panel also studied a sample of bachelor theses and their assessment forms.
From the complete list of E&BI students who had graduated by August 2024, the panel chair
selected 15 bachelor theses. The sample includes a variety of grades, supervisors and graduation
products. All materials are listed in Annex D.

At the initial accreditation stage, the then panel made some recommendations for further
development. The actions taken by the programme in response to the previous accreditation
are described in Annex E. The current panel has integrated this follow-up into its considerations
for the present assessment.

Preparing for this external assessment, the panel chair and secretary organised an online
introduction meeting for panel members on 24 October 2024. At this meeting, the scope of
the accreditation was presented, as well as guidelines how to process the programme and thesis
materials. Furthermore, the panel identified a few topics for further clarification, agreed to
report in writing on their initial impressions in advance of the site visit, and decided to hold an
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extensive preparatory meeting on site. The panel members then studied the information and
sent their findings to the secretary, who processed their first impressions from both SER and
thesis review in a compilation document. At the preparatory meeting on 20 November 2024
in Tilburg, the panel discussed these initial findings, prioritised the topics for discussion and
agreed on a division of tasks during the discussions. An open consultation hour for E&BI
students and staff was scheduled as part of this preliminary meeting, but nobody made use of
the opportunity to speak individually and confidentially with the panel.

The external assessment is based on the Accreditation Framework for Higher Education in the
Netherlands. Given that Tilburg University has a positive institutional audit decision, the panel
assessed four standards of the evaluation framework: intended learning outcomes, teaching-
learning environment, assessment, and achieved learning outcomes. The panel conducted the
assessment independently and received all necessary information to arrive at a judgement. At
the end of the site visit, the panel informed programme and institutional representatives about
its findings, considerations and conclusions.

The secretary then drafted a first version of the assessment report and shared it with the panel
members for review. Their feedback has been integrated in a second draft, which was eventually
validated by the panel chair and sent to TISEM and the E&BI programme for a check on factual
errors. Their response was incorporated in this final version of the report.
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PROGRAMME ASSESSMENT

Standard 1 — Intended learning outcomes

The intended learning outcomes tie in with the level and orientation of the programme, they
are geared to the expectations of the professional field, the discipline, and international
requirements.

Profile

The bachelor E&BI aims to educate entrepreneurial, open-minded, and academically trained
students and equips them with the entrepreneurial acumen and critical thinking to drive
meaningful changes and shape the future of business. According to the panel, the overall goal
summarizes very well what the programme is all about: “From ideation to execution, students
explore the complexities of entrepreneurship and business innovation, refine their abilities to
identify opportunities, develop innovative solutions, and navigate the challenges of starting and
growing a business.”

At the time of its initial accreditation, the BSc E&BI was quite unique in the Dutch higher
education landscape. Still today it is the only academic bachelor programme in the Netherlands
that is entirely dedicated to entrepreneurship and business innovation. While the benchmarking
exercise shows that there are several comparable programmes in the Anglo-Saxon world, the
BSc E&BI programme stands apart through its approach to immerse students in
entrepreneurship right from the start. The panel noticed during the site visit that the E&BI
programme cherishes this unique status and clearly delivers on its ‘promises’ through the
Entrepreneurship in Action (EiA) courses, which run in parallel to the theory courses
throughout the entire curriculum.

The panel acknowledges that this combination of academic and practical training balancing
theory and experiential learning is indeed the unique selling point of the E&BI programme in
Tilburg: while encompassing a spectrum of business-related subjects, the BSc E&BI probes
into the entrepreneurial dimensions of each area. Students are guided toward developing a
comprehensive foundation of entrepreneurial knowledge, skills, and mindset, emphasizing
innovation as a core component, which is clearly reflected throughout the programme structure.
As a result, graduates emerge with profound knowledge, good skills, and a robust
entrepreneurial mindset, and are equipped to identify opportunities, devise solutions, expand
businesses, and drive innovation.

Furthermore, the panel established from the written materials and the discussions on site that
this unique profile is translated in a programme structure with objectives that complements the
overall education portfolio of TISEM and subscribes to the educational vision of TiU. The panel
noticed that apart from knowledge and skills, the E&BI programme also addresses the third
pillar of the Tilburg Educational Profile — character (building). By emphasising leadership
qualities and personal attributes like proactiveness, independence, resilience, flexibility,
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perseverance, and effective communication, the programme builds competencies that are
important for an entrepreneurial mindset.

Intended learning outcomes

The intended learning outcomes of the BSc E&BI are derived from the main goal of the
programme and reflect the Tilburg Educational Profile. Their formulation complies with the
Dutch Qualification Framework (level 6 - bachelor) and are in accordance with the Dublin
Descriptors for a programme at bachelor level. Furthermore, the panel noticed that the learning
outcomes have an academic orientation by emphasizing the development of fundamental
research skills, critical thinking abilities, and academic/scientific analysis.

The panel was informed that the learning outcomes have been adjusted since the initial
accreditation as part of a TiSEM-wide endeavour to establish more coherence in the formulation
of intended learning outcomes across all programmes. Compared to the initial set, the current
learning outcomes put more emphasis on the foundational aspects of entrepreneurship
education, such as understanding and analysing existing knowledge, critical thinking, and
research skills, which lay the groundwork for practical applications.

According to the panel, the current set of 17 learning outcomes befits the academic orientation,
as well as the scientific and professional requirements of the programme. They are well-rounded
and foster a deep appreciation for academic discourse within the entrepreneurial research field.
Moreover, the emphasis on entrepreneurial knowledge and skills, on innovation, and on
developing an entrepreneurial mindset proves according to the panel that the (unique) profile
of the E&BI programme has also found its way into the formulation of programme outcomes.
Hence, the panel establishes that the formulation of the current learning outcomes do justice to
the domain (entrepreneurship and business innovation), level (bachelor) and orientation
(academic) of the E&BI programme.

The panel gathered from the discussions on site that the programme is contemplating a further
adjustment of the learning outcomes, in two ways: by addressing more explicitly the societal
and environmental challenges and the diverse business lenses that are part of the curriculum;
and by reflecting the developments in artificial intelligence and large language models in
education. The panel welcomes these plans and encourages the programme team to proceed
swiftly with this revision process. During this process the programme may also want to
emphasize more explicitly the entrepreneurial skills and the behavioural aspects (such as
teamwork, attitude building and personal development) that are effectively part and parcel of
the programme curriculum. Moreover, the key concept of the entrepreneurial mindset also
deserves a more prominent position in the learning outcomes. These adjustments, according to
the panel, reflect not only what is already happening in the curriculum but also highlight (even
more than it is the case now) the unique profile of the BSc E&BI programme.

10
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Safeguarding programme relevance

In the initial accreditation report it was advised to frequently consult programme stakeholders
such as students, alumni and professional field. The current panel understands from the written
materials and the discussions on site that the E&BI programme has been addressing this
recommendation since. Students provide regular feedback on courses through Sounding Board
meetings, the Programme Committee, their cohort representatives and on an individual and ad
hoc basis to course coordinators. This mixture of formal and informal feedback works well, the
panel noticed from the discussions with students, staff and management, as students feel heard
and effectively see changes to course and programme design.

In so far as alumni are concerned, the panel was informed that programme graduates will be
involved on a more structural basis in the near future. The programme recognises that their
feedback on programme relevance is important. The panel welcomes this plan, acknowledging
that the current two cohorts constitute too minimal a basis for systematic information gathering.

Furthermore, the E&BI programme established an Advisory Board, which is composed of
professionals who are actively engaged in entrepreneurship and business innovation. This
Board convenes twice per year. The panel noticed that the programme is very satisfied with the
combined expertise of the board members, who bring a wealth of first-hand experience and help
identify the competencies of (future) graduates to excel in the job market. The discussion with
alumni and representatives of the professional field, including Advisory Board members,
revealed that the programme can rely on a committed network of seasoned professionals in
entrepreneurship and business innovation who are active locally, regionally and nationally. An
important asset of these individuals is that they know the programme very well — some were
involved in the initial design of the programme — and have direct contacts with students and
alumni. In this way, they do not only provide advice on programme relevance but also help
students establish networks of like-minded professionals.

The representatives of the professional field — and also the programme alumni — emphasised
the importance of the E&BI programme as a combination of academic knowledge and practical
application. By fostering conceptual thinking, team management, adaptability and self-efficacy
among students, the programme effectively instils an entrepreneurial mindset in the students
(and graduates). According to the panel, the numerous and long-standing contacts to the
professional field and the Advisory Board are an important asset for the E&BI programme.

Considerations

Based on the above-mentioned findings, the panel considers that the bachelor E&BI has a clear
and outspoken profile, which complements the programme portfolio of the school and aligns
with the educational vision of the university. The programme is quite unique and delivers on its
promises as a bachelor of academic orientation that is entirely dedicated to entrepreneurship
and business innovation and immerses students in entrepreneurship action throughout the entire
curriculum.

11
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The intended learning outcomes have been revised since the start of the programme. Their
current formulation, according to the panel, does justice to the E&BI profile, as well as to its
domain, level and orientation.

The programme has taken on board the advice of the initial accreditation team to consult
programme stakeholders frequently. The panel thinks highly of the numerous and long-standing
contacts to the professional field and the Advisory Board, which constitute an important asset
for the E&BI programme. Moreover, students and alumni feel they are/were heard by the
management in case of issues with course or programme design.

In addition to all these positive considerations, the panel suggests the programme team may
want to revise some of the intended learning outcomes in order to reflect the full breadth of the
programme contents that are already part and parcel of the curriculum now.

Conclusion

The panel judges that the BSc Entrepreneurship & Business Innovation meets standard 1,
intended learning outcomes.

Standard 2

The curriculum, the teaching-learning environment and the quality of the teaching staff enable
the incoming students to achieve the intended learning outcomes.

Curriculum

The BSc E&BI is offered as a three-year full-time 180 EC programme that is taught entirely in
English. In line with university-wide policy adopted in 2021-2022 to smoothen the transition
from secondary school to university, the first year of the E&BI programme is organised in four
blocks of seven weeks. In this way students concentrate on fewer courses, while shorter units
allow for more feedback and swifter guidance. The second and third year continue to consist of
two semesters of 14 weeks. Most courses throughout the curriculum have a study load of 6 EC.
All courses in the first two years are compulsory; in the third year, students follow a minor of
their choice, one compulsory and two elective courses, and produce a bachelor thesis (12 EC).
The thesis consists of an individual graduation project, which is discussed in small thesis circles
with students who share a similar thematic focus and project format. Each group has a dedicated
supervisor who provides guidance and feedback and monitors that students keep in sync with
the strict schedule of the thesis project. In the thesis circle meetings, students (learn to) give and
receive peer feedback.

The panel gathered from the extensive description in the SER and the discussions on site that
the curriculum has a deliberate design in which the idea to immerse the students in

12
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entrepreneurship has been integrated thoughtfully. According to the panel, the attempt to offer
an academic bachelor programme that combines sufficient rigour with opportunities to develop
entrepreneurial skills and attitudes is not only very commendable, but effectively works. In this
regard, the five Entrepreneurship in Action (EiA) courses reflect the very core of what E&BI is
about: these experiential courses combine theory, practice and personal development and equip
students with practical entrepreneurial skills for launching new ventures.

Furthermore, the panel established that the programme is structured in such a way that E&BI
graduates have ample opportunities to pursue a master programme at TISEM as well as at other
institutions in the Netherlands and beyond. To this effect, the curriculum includes a variety of
substantive courses in business administration, as well as courses related to research skills and
quantitative methods. Moreover, the minor period in the fifth semester allows students to
explore the international dimension through the so-called mobility window or to prepare for a
specialist master programme.

The discussions on site revealed that since its initial accreditation, the programme has been
adjusting the curriculum to ensure that students obtain the best possible education. Also at the
time of the site visit, the curriculum was under discussion in view of a more encompassing
revision that is likely to be implemented as of September 2026. The panel gathered from the
discussions with students and alumni that the curriculum has effectively changed for the better
and that students are generally satisfied with the current programme. If anything, they would
like the option to pursue an internship as part of the curriculum. According to the programme
team, this reasonable request could be accommodated as an optional component in the minor.

The panel was informed that the way research methods are taught and structured in the
curriculum is under discussion for the moment. Further to its findings on the thesis review (see
standards 3 and 4), the panel thinks this discussion deserves priority attention. During the visit,
the management outlined its intentions in this regard and submitted to the panel a
comprehensive plan with concrete and timebound steps shortly after the site visit. The panel
endorses this plan, which includes among others a qualitative research methods bootcamp and
the reorganisation of the research methods course. In this way, all E&BI students are trained in
— and have experimented with - both quantitative and qualitative research methods before they
enter the bachelor thesis trajectory.

Language of instruction

The E&BI programme is taught in English and has an English name. The panel learned that this
was a conscious choice of the university and the school when the programme was designed.
The initial accreditation panel endorsed their decision. Five years into the E&BI programme,
the management still upholds the same motivation, which consists of several elements: the
increasing inherent international nature of entrepreneurial ventures where English is the
predominant language of international business; the preparation it offers to students to operate
in a global business environment where they can engage seamlessly with international
stakeholders; the enhanced competitive position for students in the global job market and for
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programme graduates to take up leading roles in both domestic and international firms; the
opportunity an English-language programme offers to attract talented students from around the
world, which in turn fosters a diverse and multicultural academic environment that enhances
the learning experience; diverse student cohorts allow for culturally diverse group work, which
yields more creative and effective solutions; students who are trained in multinational and
multicultural groups will adapt more easily to different cultural contexts on the labour market,
when launching ventures or working in international teams; finally, the university and the
school can deploy a wider range of (international) faculty with a broader array of expertise,
which in turn ensures high-quality education informed by global best practices and cutting-edge
research. The panel subscribes to this motivation and to the English name of the programme, as
well as to the decision to offer the programme in English.

The discussions on site with students and alumni confirmed that the international dimension
and the language of instruction constituted important elements in their decision to enrol for the
BSc E&BI in Tilburg. Moreover, the panel noticed that the international dimension effectively
enriches the teaching and learning environment. Dutch and international students alike benefit
from this multicultural and multinational environment. Alumni indicated, moreover, that the
E&BI programme has effectively enabled them to thrive in a global business setting and
enhanced their competitiveness in international markets.

Learning environment

The curriculum aligns with the E&BI educational philosophy, which follows a progressive
(Awake — Develop — Accelerate) approach throughout the three-year curriculum: year one
emphasizes fundamental concepts in business and entrepreneurship and includes projects
integrating knowledge, practical skills and attitudes (Awake). Year two encourages students to
explore alternative perspectives, enhance their interdisciplinary capabilities, and integrate and
refine their competencies (Develop). Year three offers a range of electives and specializations,
as well as an opportunity to study abroad. In the graduation project, students apply the acquired
knowledge and skills in a real-world context (Accelerate).

Courses strike a balance between large-group activities (lectures) and small-group interactions
(tutorials). Lectures primarily serve as instructional sessions but are enriched with a variety of
engaging activities, such as small assignments, mini-case discussions or online quizzes, to
diversify the learning experience and cater to different student learning styles. Most courses
feature guest lectures from professionals in the field, including entrepreneurs, corporate
executives, corporate advisors, and investors. Tutorial sessions for groups of 40-60 students are
interactive and engage students in case discussions, problem-solving exercises, theory debates,
presentations, simulations, teamwork initiatives and role plays. In this way, tutorials are not just
about reinforcing lecture contents, but push students to think critically and apply their
knowledge in diverse scenarios.

According to the panel, the educational approach is very much in line with the scope of the
programme and befits a nationally and culturally diverse audience. The small-scale experiments
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in lectures and the structural involvement of guest lectures are an excellent way to expose
students to diverse perspectives and real-world insights. Moreover, the tutorial sessions allow
students to develop soft skills and engage with practical problems, which is a great asset for/in
their future professional career. Similarly the peer feedback skills they acquire in the thesis
circles will come in very handy when they enter the labour market.

The EiA courses emphasize experiential learning and rely only minimally on traditional lecture-
based instruction. Each EiA course is centred around a theme — finding an unmet need,
developing a solution, developing a business model, developing a business plan — fostering both
individual and team engagement through activities tailored to this theme. In the fifth and last
course, students work in thesis circles on their graduation project. For students who want to
start a business during their studies, the EiA courses provide a viable value creation opportunity:
teams conduct research about a specific domain, unleash their creativity to come up with
innovative solutions, validate their ideas using a variety of practical methods, and write a
business plan that can be submitted to relevant stakeholders for feedback. According to the
panel, the EiA course series is a standout feature, offering an intensive hands-on experience that
students find both challenging and rewarding.

The panel understood from the discussions on site that the learning environment has undergone
several adjustments over time. Its roll-out took place in harsh circumstances (COVID-19
pandemic) and on top of that, the programme had to account for a much bigger student group
than anticipated. The solutions it designed to accommodate these challenges were not always
successful, which in turn required the programme management to constantly monitor the
situation and look for alternatives. After the COVID-19 pandemic, it was decided that all
students should come to campus to work together on assignments and projects. Moreover,
mandatory attendance has been introduced in tutorials to ensure that individuals and teams
receive timely feedback and to prevent free-riding behaviour. Although it is difficult to
extrapolate opinions on the basis of a small sample, the panel did notice during the visit that
(many) students disliked compulsory attendance and that (at least) some students were reluctant
to study on campus altogether. Furthermore, tutorials and EiA courses have been relocated to
the Deprez building in the city of Tilburg, a new facility which is suited for team learning.

At the time of the site visit, the biggest issues seem to have been solved. In fact, while the
student report in the SER still contained several points of criticism, the current students were
genuinely positive about the learning environment. Their main criticism relates to the study
load balance, and in particular the perception of students that courses with similar credits have
different workloads. The panel checked the issue with the management, who was aware of this
concern and has taken action in the meantime: course coordinators are encouraged to develop
a workload table, in which they list and calculate the different types of study load (attendance,
reading and assignments).

15
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Student intake, progression and completion

The bachelor programme is open to students with (an equivalent degree to) a Dutch pre-
university education diploma with Mathematics A or B, who demonstrate an adequate
knowledge of English. Moreover, students have to complete a matching activity, which consists
of reading an entrepreneur’s biography, conducting an interview with an entrepreneur, and
writing a comparative essay on their journeys and relevant competencies. Students get feedback
on their assignment, as well as non-binding advice on their fit for the programme.

The BSc E&BI was launched in 2020-2021 with 281 students, an intake that far exceeded the
anticipated 100 students. By the fifth year, the intake decreased to about 150 students, which
the programme considers a feasible number, also in the long run. On average, a quarter of the
intake is international, while roughly 20% is female. Taking into account the current political
climate regarding internationalisation, the programme is satisfied with the number of
international students. The low share of female students is a point of attention, though: the panel
was informed that the programme is working on a more diverse and inclusive learning
environment, has increased female faculty in leadership roles and in the Advisory Board, and
is showcasing female entrepreneurial success stories.

Students who enrol on the E&BI programme often have an affinity for entrepreneurship and
bring real-world business experiences or plans to the programme. A recent survey on the 2023
cohort showed that 17% of the students already owned a business when they started the
programme, while another 53% indicated their intention to start a business during their studies.
According to the panel, these figures clearly demonstrate the entrepreneurial spirit and ambition
among E&BI students.

In line with overall university policy, the current threshold for the E&BI Binding Study Advice
(BSA) is 42 EC. Detailed and up-to-date information on student performance shows that in the
first four cohorts, the drop-out rate fluctuated between 25% and 40%. Students dropped out
because the programme did not match their expectations or because they received a negative
BSA. The panel was informed that the drop-out and BSA-rates are comparable to the two other
bachelor programmes at TiSEM. Moreover, the extensive matching exercise seems to result in
a greater number of students who enrol on the E&BI programme based on a positive and
informed study choice.

At the time of the site visit, the first two cohorts had completed the programme: roughly 30%
of the first cohort finished the programme in three years, while two thirds did so after four years.
More than 40% of the second cohort finished nominally in summer 2024. According to the
programme, the success rate is comparable to other programmes at TISEM, given that many
students combine their study with a board year, a student job or - in the case of this particular
E&BI programme - with managing their own company.

Overseeing these numbers, the panel agrees with the E&BI Advisory Board that a more
advanced learning analytics tool is needed to provide programme management with relevant
information. In fact, understanding the relationships between student demographics, course and
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class engagement, and academic success may help improve study success and reduce the
number of students who fail courses or quit the programme altogether. The panel was satisfied
to hear that the E&BI programme will be using a recently established TiU dashboard with
management information on education.

Staff

The E&BI programme is taught by approximately 60 faculty members. Most staff are affiliated
with TISEM and in particular with the Department of Strategy & Entrepreneurship. About two
thirds of the teaching staff have a PhD and about 20% are PhD candidates. Two thirds of the
staff team hold a university teaching qualification or is in the process of obtaining one. Eight
course coordinators have a senior teaching qualification. The teaching team is highly
international, with 70% of the E&BI staff being non-Dutch. All teaching staff have an
appropriate level of English, which they demonstrate through a compulsory English language
test.

Reading the SER, the panel was somewhat surprised by the extensive teaching team but soon
found out that each course is taught by several staff under the responsibility of a course
coordinator. Moreover, many teaching staff are involved in tutorials, which form the
cornerstone of the E&BI programme. Asked to what extent teaching staff have research
expertise in entrepreneurship and business innovation, the programme team indicated that in
2020, TiSEM only had a limited number of faculty who was actively researching in the domain
of entrepreneurship and business innovation. Moreover, those with relevant research exposure
were not assigned to teach in the E&BI programme. Finding a sufficient number of qualified
and committed thesis supervisors also proved a considerable challenge, according to the
management, a point the panel effectively noticed in its thesis review and reported as ‘sub-
optimal supervision’. Over the past two years, however, the newly formed Department of
Strategy and Entrepreneurship has built a research group hiring faculty with strong research
backgrounds in entrepreneurship with the intention of involving them in the E&BI courses.
Currently, most courses are coordinated by a tenure-track professor who is a research expert in
the specific domain of the course.

During the visit the programme team was very transparent in discussing the staffing challenges
at the very start of the programme due to its larger-than-anticipated cohort. While it took some
time to address these initial problems in a convenient manner, the recruitment and staff
development efforts of the newly established department has enhanced the number and quality
of the teaching staff on the E&BI programme. The panel noticed with satisfaction that at the
time of the site visit, courses are taught by diverse teams of course instructors who bring
different areas of expertise and varying levels of experience.

The discussion with students learned that they are aware of the staffing issues, appreciate the

recruitment efforts of the school and consider that the many changes eventually are all for the
better. They highly appreciate the commitment of the two academic directors, their open attitude
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to feedback and their genuine interest in what the individual students are doing. Moreover, the
panel noticed that there is a strong sense of community among students and with the programme
management, marked by social bonds and facilitated through common meeting spaces and
organised events. Based on the input from several stakeholders, it is clear to the panel that the
commitment of the programme management has been instrumental in creating this open
feedback culture and community atmosphere.

Facilities

Further to the recommendation of the initial accreditation panel to create an ecosystem for the
programme, the management ensured that key educational activities for E&BI are now hosted
at the Deprez building, which is located in the heart of Tilburg. As the panel was not in a position
to visit the building during the site visit, the programme team provided written information as
well as a video on the E&BI activities that take place in the building. Students, staff and work
field representatives emphasised the importance of the building for the programme, and
indicated that its lay-out is particularly suited for the learning environment of the E&BI
programme. One part of the Deprez building is dedicated to team learning and challenge-based
education, amongst others in the EiA courses. Another part features office spaces for rent to
startups associated with IQONIC, Tilburg University’s accelerator programme. The panel
subscribes to the enthusiasm of the stakeholders for this new facility.

Considerations

Based on the above-mentioned findings, the panel considers that the teaching and learning
environment of the E&BI programme is adequate. Since the start of the programme, the
management had to deal with several issues - such as the unexpectedly high student intake in
year one and the (impact of the) COVID-19 pandemic - that required considerable and ongoing
efforts to ensure a good quality learning environment. As a result, the teaching and learning
environment underwent many changes over the past few years. According to the panel, it is fair
to state that the issues of the past have now been solved. It wants to commend the management
for their enormous efforts and dedication to this programme.

In so far as the current curriculum is concerned, the panel thinks highly of the combination of
foundational and EiA courses, which together form the core of the programme and do justice to
its unique profile. Moreover, the panel endorses the English name of the programme, as well as
the decision to offer the E&BI programme in English. The international dimension clearly
enriches the teaching and learning environment for both Dutch and non-Dutch students.

The educational approach is very much in line with the scope of the programme and befits a
nationally and culturally diverse audience. The small-scale experiments, the guest lectures, the
interactive tutorial sessions and the peer feedback sessions all contribute to creating a high-
standing learning environment in which students acquire competencies that will serve them in
their later professional life. In this regard, the EiA course series deserves a special mention as
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it offers an intensive hands-on experience that students find both challenging and rewarding.
Moreover, the panel considers that the Deprez building as a state-of-the art facility is a clear
asset of, and value added to, the E&BI programme.

The number of students and the quality of staff have now reached a satisfactory level that is
sustainable in the long run. The panel commends the school, the department and the programme
for monitoring the intake, throughput and success rate of students, and welcomes their efforts
to attract more female students. Similar praise is due for recruiting a diverse teams of research-
driven staff and lecturers. During the visit, the panel noticed a positive vibe around the
programme as students, staff and work field contacts together form a community of like-
minded, enthusiastic and committed E&BI ambassadors.

Finally, the panel appreciates the openness of the management with regard to the challenges of
the past and commends the team for its efforts to continuously enhance the learning
environment based on formal and informal suggestions from relevant stakeholders, in particular
the students. At the time of the site visit, the learning environment is definitely up to standard
as it is in the capable hands of the programme management. Moreover, the panel is confident
that the engrained open feedback and continuous improvement culture will further boost the
quality of the E&BI programme in the future.

In addition to all these positive considerations, the panel advises the E&BI programme to revise
the contents of the research methods courses in the programme in order to ensure that all
students are trained in, and have experimented with, both quantitative and qualitative research
methods before they enter the bachelor thesis trajectory. Furthermore, the panel was surprised
to notice that a programme focusing on character building, team work and active learning, has
difficulties in getting (all) E&BI students to class, is forced to impose mandatory attendance in
tutorials, and has to uphold anti-free riding measures in group assignments. According to the
panel, this situation requires an open discussion between the programme and a broad
representation of E&BI students.

Conclusion

The panel judges that the BSc Entrepreneurship & Business Innovation meets standard 2,
teaching-learning environment.

Standard 3 — Assessment

The programme has an adequate system of student assessment in place.

System of assessment

The panel gathered from the extensive written materials that the assessment system of the BSc
E&BI reflects the assessment vision of TISEM, which in turn is aligned with the assessment
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policy of TiU. A key element in this vision is the notion that assessment is an integral part of
the education process and should be aligned with the learning outcomes and the educational
activities. This notion of constructive alignment has been translated in several principles that
apply to both course-level and program-level assessment, such as the requirement that each
assessment is valid, reliable and transparent.

In order to monitor and ensure this validity, the E&BI programme drafted an assessment plan
describing how the intended learning outcomes are reflected in the respective curriculum
courses and how each course is assessed. Moreover, each course produced a so-called
specification table, which indicates the level at which each course learning goal is assessed and
the weight that is assigned to each learning goal. The panel has studied the assessment plan,
looked into a few specification tables and concluded that these instruments not only describe
the assessment situation but also allow to monitor that constructive alignment is ensured across
the courses and the programme.

To ensure validity, each course consists of multiple forms of assessment which at course level
are designed according to the four-eyes principle: each assessment — the exam questions, the
model answers and the assessment rubrics — are reviewed by another lecturer before it is
administered. Moreover, assessors hold calibration sessions prior to scoring the exams. The
panel noticed during the sessions with staff and management that these principles are effectively
applied throughout the curriculum and by all assessors.

Furthermore, the panel understood from the written materials and the discussions on site that
transparency is an important feature in E&BI assessment. The exam schedule for all courses,
as well as the different assessment methods are available before the start of a semester and
presented both in the course catalogue and the respective course handbooks. Moreover,
information on the grading policy, the cut-off scores and the resit options are communicated
well in advance. Students confirmed to the panel that they are indeed informed in time on the
(types of) exams, grading and re-sit opportunities. They also appreciated the opportunity offered
in every course to inspect their assessed exam or discuss a graded project paper if they wish to
receive feedback. According to the panel, the E&BI programme clearly delivers on the
assessment principles and standards set by the school and the university.

The panel noticed with satisfaction that the E&BI programme uses a variety of assessment
methods, including multiple choice or open-ended questions, project or review papers,
infographics and presentations. Most courses have multiple assessments, often combining
intermediate and final exams and/or individual and group tests. Mid-term assessments motivate
students to engage with the course early in the block/semester and get feedback on their learning
process and outcomes. In line with faculty and university policy, at least 60% of the course
grade is based on individual assessment. In case of group assignments, courses have procedures
in place for students and lecturers to deal with free-riding. Team assignments that represent 20-
40% of the course grade require individual students to both self-assess and peer-assess. Students
indicated to the panel that they appreciate the variety of assessment formats, as well as the
provisions to discourage free-riding. The EiA course assessments consist of project deliverables
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which are assessed by multiple graders. In addition to summative assessments, the programme
also uses formative assessment, such as practice exams, online quizzes, assignment feedback
and project consults to provide students feedback on their performance and learning curve.

Notwithstanding the size of the cohorts, the panel was informed that staff and examiners go to
lengths to give students formative feedback on assignments and project deliverables. While
several courses use multiple-choice based exams, it is programme policy to minimize the
number of courses that are only assessed through multiple-choice exams after year one.
Moreover, instructors are encouraged to limit the number of graded assignments in a course,
set feasible deadlines outside exam weeks, and foresee smaller review assignments at the start
of the course. In this way students who really take their study in hand can spread their workload
over the entire block/semester. The panel gathered from the student session on site that many
courses use multiple-choice exams as one assessment format among many others, that course
coordinators try to balance the study load for students, and that staff provide relevant and
constructive feedback on assignments.

During the visit, the panel discussed in several sessions the impact of generative Al on education
and assessment. According to the programme team, generative Al constitutes a challenge when
assessing exams, papers and theses where the writing is not supervised in controlled conditions
on campus. At school level, both the management and the Examination Board provided
guidelines for using generative Al in education and assessment. Students and staff indicated
that they are aware of what is permitted and what is not allowed because it is clearly
communicated on a course by course basis. Moreover, students submit a declaration of
originality with their deliverables. As the panel did not see such declarations of originality with
each thesis, it strongly advises the programme to monitor this and possibly account for it in the
evaluation form. The management informed the panel that a working group operating at school
level is currently exploring alternatives for the traditional bachelor thesis. According to the
panel, it is good to see that the school, programme, staff and students are in sync about the use
of generative Al in education and assessment.

Assuring quality of assessment

The quality of assessment in the E&BI programme is safeguarded by TiSEM’s Examination
Board, which is a school-wide body responsible for the quality assurance of assessment in all
degree programmes. It ensures among others that assessments are organized and administered
in accordance with the school’s Assessment Policy, the Education and Examination
Regulations, and the Rules and Guidelines for exams. The Examination Board consists of
representatives from all TISEM departments, while the external member is employed by Fontys
Hogeschool. The panel gathered from the discussion with the chair of the Examination board
that the Board takes up a strong formal and independent position in the school. Moreover, its
members have appropriate expertise to administer the different tasks that are entrusted to them
by Law.
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Working under the mandate of the Examination Board, the Assessment Assurance Committee
(AAC) monitors the compliance of course-level assessments and thesis grading with the quality
standards set by TiISEM. The committee consists of department representatives and assessment
specialists. Its portfolio encompasses all degree programmes at TiSEM. The panel was informed
that in spring 2024, the AAC looked into nearly all E&BI courses and a subset of E&BI theses
submitted by the first student cohort in the academic year 2022-2023. To this effect, the AAC
requested the necessary information and review documents and convened as a group to review
both course-level assessments and thesis assessments. After the meeting, the results were
summarized per (thesis) course and submitted with recommendations to the respective
course/thesis coordinators and the academic directors. The panel has looked into the AAC report
on their quality review of the E&BI course assessments and thesis. While the substance of the
report will be addressed in the next section on thesis assessment, the panel found the quality
review comprehensive, informative and relevant as it signalled operational weaknesses that
deserve attention, repair and follow-up. The report demonstrates according to the panel that the
work of the AAC is important within the overall quality assurance system of the school, and a
relevant complement to the mandate of the Examination Board.

Thesis assessment

As part of its external assessment, the panel reviewed a representative sample of 15 E&BI
bachelor theses, as well as the corresponding completed evaluation forms. The theses were
selected among graduation projects submitted in the academic years 2022-2023 and 2023-2024.
The quality of the theses will be addressed under the next standard.

In so far as assessment is concerned, the graduation project as a course meets the above-
mentioned criteria validity, reliability and transparency. The thesis has learning goals, which
are aligned with the programme learning outcomes and reflected in the criteria of the thesis
assessment form. Assessors complete a standards-based rubric, which is shared with the
students at the start of the course.

Reporting on their review, panel members found that the evaluation form was clear and
complete, that the rubrics were well elaborated and that the form clearly distinguished between
the individual appreciations of the two assessors. Moreover, the evaluation form allowed for
extensive and informative feedback to motivate the scores on the respective criteria.

As points for attention, the panel noticed that in at least four cases, the overall thesis score
differed from what the panel thought was appropriate. In several cases, the panel tended to
follow the feedback and score of one assessor, whose appreciation differed from the other
assessor. Moreover, it was not clear from the document how the assessors came to a consensus,
and how this consensus score was justified. In addition, the panel found that the evaluation form
was useful to assess empirical/theoretical theses, but less relevant for managerial or didactic
thesis formats. In the latter cases, the form was rather deterministic in the sense that a correct
appreciation of the respective rubrics did not always do justice to the quality of the end product.
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The panel discussed these points during the session with the Examination Board and was
informed that the E&BI thesis assessment form differs from what is customary in other
(bachelor) degree programmes at TiISEM.

During the visit, students and alumni indicated that the feedback in the assessment form was
sufficient for them to understand their performance given that the supervisor had provided
several rounds of feedback on earlier drafts of the thesis. From the perspective of an external
auditor who had to rely only on the feedback in the thesis assessment form, however, the
information underpinning the scores was in several cases insufficient. This finding had already
been mentioned in the above-mentioned AAC report, which stated that thesis assessment forms
vary in how strongly supported and substantiated they are by the assessor, i.e. whether they give
clear explanations of the scores chosen for each criterion. The panel therefore endorses the
recommendation in the AAC report to hold calibration sessions for thesis assessors.

The panel’s findings on the thesis review, both in terms of assessment quality and substantive
quality (see next standard), have led the management to decide that the thesis assessment format
should be revised. During the visit, the management outlined its intentions in this regard and
submitted to the panel a comprehensive plan with concrete and timebound steps shortly after
the site visit. The panel endorses this plan, which was validated by the Examination Board and
includes among others thorough calibration practices, transparent and fair grading rules, and
clear and practical assessment rubrics. The panel is particularly pleased with this plan as it
contains both short-term remedial actions, such as calibration sessions for assessors involved
in the next round of thesis assessment (2024-2025), and structural adjustments with long-term
impact, such as the revision of the assessment form. While welcoming the plans to revise the
thesis evaluation form, the panel suggests the programme team to perform a final quality check
on the newly proposed form. Finally, the panel fully supports the request by the management
for a new thesis quality check by the AAC.

Considerations

Based on the above-mentioned findings, the panel considers that the E&BI programme can rely
on a system of assessment that is embedded in long-standing policies and practices of the
school. Moreover, the operationalisation of these assessment principles at course-level reflects
the profile and objectives of the programme.

Hence, the panel welcomes the mix of summative and formative assessment methods, which
allow to address varying needs and support diverse learning styles. It applauds the four-eyes
principle in exam design, as well as the emphasis on transparency towards students. The panel
also acknowledges the efforts of the team to use instruments that safeguard the validity and
reliability of exams, and discourage free-riding in group assignments. Throughout the visit, the
panel was happy to see that students, staff and management are on the same page regarding the
use of generative Al in education and assessment.
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Furthermore, the panel thinks highly of the checks and balances that are in place within TISEM
to safeguard the quality of assessment through the Examination Board and the Assessment
Assurance Committee. The panel appreciates that its findings on the thesis assessment quality
were taken up swiftly and turned into a comprehensive action plan that will be rolled out
immediately.

In addition to these positive considerations, the panel suggests the school to ensure that the
PDCA-quality loop is effectively closed. The example of the E&BI thesis review shows that
the panel’s points for attention on thesis assessment (forms) had already been spotted and
reported by the AAC, but not yet addressed by the management. Given that quality reviews may
signal operational weaknesses that deserve attention and repair, it is important to follow-up that
these weaknesses are effectively repaired.

Moreover, the thesis review revealed that there are several points for attention with regard to
thesis assessment. The provisions in the above-mentioned action plan should therefore
contribute to enhancing the thesis assessment process and the thesis evaluation form, and set
clear and commonly shared expectations for thesis supervision and grading.

Conclusion

The panel judges that the BSc Entrepreneurship & Business Innovation meets standard 3,
assessment.

Standard 4 — Achieved learning outcomes

The programme demonstrates that the intended learning outcomes are achieved.

There are two ways to determine whether the intended learning outcomes are effectively
achieved: through a quality control of the final projects and by examining the career paths of
graduates after completing the programme. The panel considered both aspects when assessing
the achieved learning outcomes of the bachelor E&BI.

Thesis quality

Towards the end of the E&BI programme, students work on their graduation project in the
semester-long EiAS5-course (12 EC). They develop a theoretical framework underpinned by
academic literature, collect and analyse data, evaluate options for answering the central
question, and present recommendations. Each project has an empirical component and is based
on a systematic literature review. The project can take three formats, depending on the target
audience of the research deliverable: academics (theoretical contribution), practitioners
(managerial contribution) or future students (didactical contribution).
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As part of its external review, the panel reviewed a representative sample of 15 graduation
projects. The selection ensured that there was variety in the scores, formats and supervisors of
the thesis. Reporting on their review, the panel found that the graduation projects covered a
wide range of entrepreneurship related topics with a clear practical relevance. Moreover, most
theses were fairly enjoyable to read. Students generally showed both critical thinking and
creativity in answering the research questions. The projects contained all necessary thesis
components, including a (short) reflection on the methodology used. Finally, the panel liked the
different nature of the thesis formats, which shows that students had a real choice on the type
of project they wanted to do.

In sum, the panel found it a good and befitting idea for this E&BI programme to offer students
different and relevant options of graduation formats. In line with its findings on the learning
environment, the different types of graduation projects accommodate various learning
preferences and outcomes and encourage students to apply their knowledge in ways that feel
directly relevant to their future paths.

In so far as the quality of the graduation projects is concerned, the panel found on the one hand
that students overall demonstrated through their thesis that they had achieved the course
learning goals as well as the intended learning outcomes at programme level. On the other hand,
the review also showed that in three cases the quality of the graduation projects was on the
borderline of what one can expect of a final bachelor project of academic orientation. All three
theses had also received a low pass score by the assessors.

Apart from these borderline cases, the panel was somewhat disappointed by the overall
academic quality of most other graduation projects: the theoretical part could (sometimes) have
been better, the selected academic literature was not (always) focused and was definitely short
of a systematic literature review, the academic argumentation was (sometimes) limited, and in
particular the qualitative theses lacked methodological grounding. According to the panel, these
findings can be explained by a combination of elements: the limited attention to research design
methods and their application in the curriculum, the sub-optimal supervision during the thesis
trajectory, the relatively poor use of scientifically correct qualitative (or multiple) methods in
the empirical part of the theses, and the absence of a common understanding across thesis
supervisors and second assessors of what constitutes baseline thesis quality.

During the visit, the panel discussed these findings extensively with teaching staft, thesis
supervisors, programme and school management. At the end of the visit, the management
presented some initial thoughts on these issues and submitted to the panel a comprehensive plan
with concrete and timebound interventions shortly after the site visit. The panel endorses this
plan, which was validated by the Examination Board and includes among others a qualitative
methods bootcamp, a revised research methods course, additional research methods textbooks,
and a pre-course(calibration session with all thesis supervisors.

The panel is particularly pleased with this plan as it contains both short-term remedial actions,
such as the bootcamp and the calibration sessions for assessors, and structural adjustments with
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long-term impact, such as the research methods course in 2025-2026. Moreover, the
adjustments will allow all E&BI students to acquire more diverse research methods
competencies prior to the graduation project. Supervisors from their side will receive the tools
to guide students more effectively in the academic and methodological components of their
thesis.

Graduate performance

The panel gathered from the written materials and the discussions on site that the E&BI
programme keeps good track of its students and graduates. The data collected on the first E&BI
cohort, which graduated in summer 2023, shows that two thirds enrolled on a master
programme, while 20% either started their own business or continued their business as self-
employed entrepreneur. Less than 10% of the E&BI graduates moved on to a salaried position.
According to the panel, the high number of graduates who continue with their start-up enterprise
is a good result and shows that the E&BI programme really delivers on its ambitions.

E&BI graduates who want to pursue a master study have direct access to several programmes
at TiISEM, such as International Management, Strategic Management or Accountancy. The
minor period moreover allows students to prepare for more specialist master programmes at
TiSEM (e.g. Finance or Marketing Analytics), TiU or other universities in the Netherlands and
beyond. Most E&BI students opted for the MSc Strategic Management or the MSc Finance.
The panel was informed that some graduates had difficulty getting accepted in advanced master
programmes at other universities because of a perceived lack of statistical knowledge and skills.
It therefore welcomes the swift reaction of the programme to adjust the curriculum structure in
such a way that the statistics component is more visible.

During the visit, alumni indicated that the programme prepared them very well for the post-
E&BI period. Those who envisaged a career as self-employed entrepreneur acquired the
necessary competences - and confidence - to pursue their ambition. Those who wanted to first
deepen or broaden their knowledge and skills found indeed a wide range of interesting - and
accessible — master programmes. Alumni who are now in specialist master programmes
indicated to the panel that they perform on the same level as their fellow students with a more
‘straightforward’ bachelor degree such as Business Administration or Economics and Business
Economics.

Considerations

Based on the above-mentioned findings, the panel considers that the intended learning
outcomes are assessed — and demonstrated - in a systematic way. The panel is convinced that
all students who graduate the E&BI programme have effectively achieved the learning
outcomes. Further to its findings on the first standard, the panel established during the site visit
that the programme delivers more to the students than what is currently captured in the learning
outcomes.
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The thesis review showed that the graduation projects contain all relevant elements for a final
academic product at bachelor level. Moreover, the panel thinks highly of the delivery formats
students can choose for their thesis. While E&BI students tend to demonstrate in the thesis the
learning goals of the graduation project, the panel noticed that the overall academic quality of
their products was not always as high as anticipated.

The panel commends the E&BI programme for preparing its students in an optimal way for a
follow-up master study or a career as self-employed entrepreneur. Graduates do very well in
both general and specialist master programmes. Moreover, the high number of graduates who
either become or continue as a self-employed entrepreneur demonstrates that the E&BI
programme really delivers on its ambitions.

In addition to these considerations, the panel suggests the programme to enhance the academic
quality of the graduation projects. The swift and detailed response by the school and the
programme management contains various relevant measures. The panel is confident that
implemented together the measures will enhance the quality of thesis preparation, supervision
and delivery.

Conclusion

The panel judges that the BSc Entrepreneurship & Business Innovation meets standard 4,
achieved learning outcomes.
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Overall conclusion

The panel established that the BSc Entrepreneurship & Business Innovation of the Tilburg
School of Economics and Management at Tilburg University meets all four NVAO standards
under consideration: intended learning outcomes, teaching-learning environment, assessment,
and achieved learning outcomes. As a result, its overall assessment of the programme quality is
positive.

Development points

o to reflect the full breadth of the curriculum contents in the intended learning outcomes;
e to pay more attention in the curriculum to qualitative research methods;

e to investigate together with students how to overcome their reluctance to attend classes;
e to enhance the thesis assessment process and the thesis evaluation form;

e to set clear - and commonly shared - expectations for thesis supervision and grading;

e to enhance the academic quality of the graduation projects.
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ANNEXES

Annex 1 — Administrative data on institution and programme

Name Tilburg University

Status publicly funded

ITK positive, April 2019

Contact Yvonne de Vries (v.m.c.devries@tilbruguniversity.edu)
Name Entrepreneurship and Business Innovation
CROHO 59340

Level bachelor

Orientation academic

Credits 180 EC

Location Tilburg

Mode of study full-time

Language English
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Annex 2 — Panel

Prof. dr. Celeste Wilderom, chair

Celeste is full professor at the department Business Administration of the University of Twente.
Her field of expertise is change management and organisational behaviour. Celeste has been
involved in accreditation panels before.

Dr. Joris Meijaard, expert

Joris is senior lecturer at the Erasmus University Rotterdam, academic director of the MSc
Strategic Entrepreneurship at RSM, and member of the supervisory board at Yes!Delft. He also
runs a research and consultancy company on innovation and growth of companies.

Dr. Maryse Brand, expert

Maryse is associate professor at the department Innovation Management & Strategy of the
Faculty of Economics and Business in Groningen. Her fields of expertise are small business
management, entrepreneurship and franchising.

Prof. dr. Joris Ebbers, expert

Joris is full professor of Entrepreneurship and Innovation at Luiss Business School in Rome
and the Academic Dean of its Amsterdam campus. Before, he worked at the University
of Amsterdam Business School in the Entrepreneurship and Innovation section.

Sofia Frumkina BSc, student-member

Sofia is a master student Business Administration at the University of Amsterdam, specialising
in Entrepreneurship and Management in the Creative Industries. She is involved in co-decision
bodies at university, faculty and programme level.

The panel was accompanied by Mark Delmartino MA, MDM Consultancy bv, Antwerpen —
Belgium. As freelance secretary, Mark has worked with accreditation panels since 2006 and is
certified by NVAO.

All members and the secretary signed a statement of independence and confidentiality.
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Annex 3 — Site visit programme

Location: Koopmans Building room K7, Tilburg University Campus

Wednesday 20 November

11.00
14.00
14.45
15.00
15.45
16.00
16.45
17.00
17.45
18.15
18.30

Arrival panel, internal meeting and lunch

Session with Management TiSEM and Academic Directors E&BI

Break

Session with students E&BI (including students from Education Committee)
Break

Session with lecturers E&BI (including faculty members Education Committee)
Break

Session with alumni and representatives of professional field

Internal meeting panel

Wrap-up with management

End of day 1

Thursday 21 November

08.30
09.00
09.45
10.00
11.30
12.00
12.45

Arrival panel and internal meeting

Session with Examination Board

Break

Returning session on topics which should be clarified / internal meeting panel
Preliminary feedback on the site visit

Development dialogue

End of site visit
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Annex 4 — Materials reviewed

Self-Evaluation Report:

BSc Entrepreneurship and Business Innovation, TISEM, August 2024.
Appendices: Intended learning outcomes

Contribution of each course to the ILOs
Overview of the curriculum

Overview of faculty

Thesis assessment rubric

Additional materials:

Annual Report Examination Board

Annual Report Assessment Assurance Committee (AAC)
Assessment Plan BSc E&BI

Final Report AAC BSc E&BI

Rules and Guidelines Examination Board

Tilburg University Assessment Policy

TiSEM Assessment Policy

Answers to pre-visit questions

Graduation project improvement plan

Thesis review:

A representative sample of 15 bachelor theses and their assessment forms, selected among
students who graduated the BSc E&BI programme in 2022-2023 and 2023-2024. Names and
student numbers are available at TISEM.
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Annex 5 — Follow-up previous accreditation

In the initial accreditation of the Bachelor’s in Entrepreneurship and Business Innovation
(E&BI) in 2019, the panel gave some recommendations. Below, these recommendations are
mentioned (italic text) with a short description of the follow-up.

The panel advised consulting the program’s stakeholders frequently, in particular with the
professional field, alumni and students.

The E&BI program collaborates with regional representatives of the professional field such as
HighTechXL, Braventure, The Tailors, RoundOne, and the university’s IQONIC incubator.
These partners provide input to courses (problem domains for the course Entrepreneurship in
Action 1, guest lectures and/or workshops, provide panellists for Pitch Battles, and introduce
the program in their network).

The program has an advisory board, consisting of a group of practitioners. This board provides
input on program content and positioning and meets twice a year. Among other things, they
urged us to pioneer the use of learning analytics to better understand (and manage) our students’
learning journeys.

The program’s student representatives provide regular feedback on courses they are currently
following or have just completed via Sounding Board meetings, which are organized several
times during a semester. Feedback is also discussed in the Education Committee. The first
cohort of alumni has just graduated and is pursuing further education. Alumni of E&BI are
invited to alumni events organized by the Tilburg University alumni office. In conjunction with
these general alumni meetings, we will plan an alumni activity for E&BI graduates only.

The panel considered the ecosystem as very important to the success of the program. It must be
ensured that these systems are indeed created and offered to the students, by for example making
the agreements with the professional field more concrete.

At the time of the initial accreditation, Tilburg University was planning to create a new
educational building in downtown Tilburg. The plan was implemented and currently, the E&BI
program teaches some of the courses from the Deprez building, which is situated in Spoorzone,
a former industrial site just north of Tilburg ‘s central station. Spoorzone has grown into the
city’s hub for entrepreneurial ventures and organizations that support startups and scale-ups
(e.g., Midpoint Brabant and Braventure).

Hosting the Entrepreneurship in Action courses in Deprez makes it much easier for students to
engage with projects by “getting out of the building.” It also eases the involvement of local
partners in these Entrepreneurship in Action courses.

According to the panel, there should be enough space to experiment and experience risk and
uncertainty throughout the program and not merely through the courses.

E&BI students actively participate in the Tilburg University Challenge, the Academic Business
Club, RoundOne, Enactus, and the study association Asset Strategy & Logistics. They are
encouraged to start entrepreneurial projects in addition to their studies. Through the IQONIC
incubator, they can use a flex-office in the Deprez building or in the incubation facilities on
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campus. By facilitating them to be active in the field of entrepreneurship they gain experience
in the risks and uncertainties of the profession.

The panel advised to formally adopt a policy regarding the exchange of information between
lecturers.

From the program’s start, we have sought to have course coordinators exchange experiences,
especially during the semesters. Each semester, biweekly meetings allow course coordinators
in the program to talk about their courses and, for example, how well students do on
assessments.

The program management occasionally meets with all course coordinators (about 25), but that
is more to ensure that they get to know each other. These meetings do not facilitate an in-depth
exchange of experiences or course content. To ensure that coordinators know what is happening
in other courses, the Academic Directors monitor how courses build on each other and guide
course coordinators to prevent unnecessary overlaps. They assist in aligning specific courses
with other courses to ensure they represent a learning path without (unintended) overlap.

The panel recommended frequent calibration sessions in order to ensure consistent application
of performance expectations and ratings across similar positions. The panel also suggests
training lecturers on how to assess skills.

We regularly organize calibration sessions in particular for the Entrepreneurship in Action
courses. For these courses multiple graders are involved which make it necessary to jointly
harmonize the grading rubric and the grading process. Starting points are standards-based
grading rubrics, which are shared with the students at the start of a course.

The calibration sessions that precede grading often help assessors better understand how the
standards of the grading rubrics should be interpreted. After grading, the grades of the different
assessors are compared. If there is too much deviation, the application of the rubric is reviewed,
and papers will be re- graded when deemed appropriate. Finally, we would like to mention that
the School has several assessment specialists who work together with faculty members on
further improving the assessment process.
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